Fresno Unified School District (FUSD)

Application for Smaller Learning Communities Implementation Grant
NEED FOR THE PROJECT


FUSD is the fourth largest district in California.  A large urban school district, with a current enrollment of over 80,000 students, FUSD is an ethnically and linguistically diverse: 54% Hispanic, 18% White, 16%, Asian, 11% African America, and 1% other. The student population is predominantly minority and low income. Of the total K-12 enrollment 75% of students are eligible for free/reduced lunches, 30% come from families receiving public assistance, 33% are English Learners (ELs), 76% receive Title I services, over 2,900 are homeless, and 1,560 are in foster care. FUSD’s four year derived dropout rate of 25% is double the statewide rate of 11% and substantially above the Fresno County rate of 16.8%.  Among the 10 largest districts in California, FUSD has the highest dropout rate.  Language and cultural barriers are often difficult to over-come for many students, especially the 26,111 students whose primary language is not English.  The number of English Learners (ELs) (32.8%) enrolled in the district surpasses the state and county averages of 24.7% and 26.7% respectively. FUSD students often fall far below the norms in terms of English Language Arts (ELA) and Mathematics (math).   FUSD has been selected to participate in the High School Pupil Success Act (HSPSA) jointly funded by the California Department of Education (CDE) and the Bill and Melinda Gates Foundation.  Through the HSPSA, FUSD is working with community/business partners to develop a comprehensive 5-year plan for high school reform focusing on SLCs.

1.     Greatest Need Relative To Other High Schools In The State - Roosevelt High School’s (RHS) School Accountability Report Card is provided in Appendix A-1.  RHS is one of is one of eight comprehensive high schools in FUSD.  Located in Southwest Fresno, RHS serves an area that is characterized by high levels of crime, poverty and unemployment.  Many of the families in the school’s 

attendance area are recent immigrants from Mexico, South America and Southeast Asia.  The attendance area includes a community targeted by a U. S. Department of Justice Weed and Seed Initiative and portions of the community are included in an Enterprise Community.  Based upon October 2003 CBEDS there were 2,854 students enrolled at RHS. 


Students at RHS represent the cultural and linguistic diversity of Fresno; 71.7% Hispanic, 15.7% Asian, 6.9% White, 4.8% African American, and .9% Other.  Fifty-nine percent of the students are English Learners (EL); 66% of RHS’s students are eligible for free/reduced lunch, 17% are classified as migrant, 16% are special education, 43% come from families receiving public assistance, and 28% do not qualify for assistance because of undocumented residency.   The attendance rate is 94%.  Many of the Hispanic and Hmong students have been designated as ELs and are placed in the site’s ELD programs and receive support services until they can be redesignated.  RHS, a schoolwide Title I school, is in the third year of program improvement and is in the second year of a California Department of Education (CDE) Joint Intervention Agreement. The academic performance of RHS students is among the lowest in California.  California’s Public Schools Accountability Act established the Academic Performance Index (API) to measure a schools performance.  For high schools, the API calculation includes the California Standards Test (CST), grades 9-11, in English Language Arts (ELA), Mathematics (Math), History/Social Science, and Science; The California Achievement Test, 6th Edition (CAT 6), grades 9-11; the California Alternative Performance Assessment (CAPA) for students with the most severe cognitive disabilities; and the California High School Ext Examination (CAHSEE) for 10th grade. The API provides a statewide ranking on a scale from 1 to 10  (10 being the highest) and a similar school rank showing performance relative to similar schools. Annual Targets are calculated based upon 5% of the difference between the API and the state goal of 800 (scores can range from 200 - 1000).  Table 1 shows API performance over the past four years.  Based upon 2003 testing, RHS meet its API target for all subgroups and far exceed the growth target.  Detailed API reports for RHS, FUSD, and the State, are provided in Appendix A-2 & A-3.  

Table 1. Academic Performance Index Summary

	
	API
	Growth Target
	Growth
	Schoolwide
	Subgroups


	Statewide Rank
	Similar Schools Rank

	2000
	467
	17
	7
	No
	No
	1
	1

	2001
	461
	17
	-6
	No
	NO
	1
	1

	2002
	477
	17
	9
	NO
	NO
	1
	1

	2003
	526
	16
	45
	YES
	YES
	1
	2


AYP performance includes the API, CST participation rates, CST proficient and above, and positive changes in the graduation rate.  Table 2 shows the percentage of students achieving proficient and above on the CST and indicates if the percentage met AYP targets.  A complete analysis of the AYP (2002 Base Report and Phase I & II Reports) is provided in Appendix A-4.  In all cases, the AYP criterion on the CST was met (even for subgroups not determined numerically significant), but RHS did not achieve AYP because CST participation rate did not meet the standard of 95% and failed the graduation rate indicator.

Table 2. California Standards Test 2003 (Subgroups) 

	
	English Language Arts (11.2% AYP Criteria)
	Mathematics

(9.6% AYP Criteria)

	
	Percent
	At/Above AYP
	Percent
	At/Above AYP

	African American
	32.0
	N/A*
	13.7
	N/A*

	Asian
	22.8
	Above
	26.8
	Above

	Hispanic
	18.3
	Above 
	11.2
	Below

	White
	60.4
	N/A*
	43.1
	N/A*

	Socioeconomically Disadvantaged
	19.5
	Above 
	19.9
	Above

	English Learners 
	13.1
	Above
	17.3
	Above

	Students w/ Disabilities
	3.8
	N/A*
	3.7
	N/A*

	* N/A indicates the subgroup is not numerically significant and not calculated into the formula.


There is a significant achievement gap between minority and non-minority students.  ELs and students with disabilities also perform at a lower rate than other students. Although, RHS’s performance demographics have improved over the past three years in terms of academic performance on standardized tests, performance levels for all students (including subgroups) are extremely low.   Students in specialized programs, such as the IRS Partnership, the Health Academy, etc. have higher academic achievement scores than students enrolled in non-specialized programs.  Information regarding school completion rates and dropout rates by ethnicity is provided in Appendix A-5.  Dropout rates for minority students are above those of white students.  Information is also provided showing the number of entering 9th graders and the number of graduates four years later.  A significant percentage of those students starting the 9th grade do not complete – and this difference is greatest for minority students.  In 2002-03 7.7% of the student population was enrolled in one or more AP courses. Although 92% of RHS’s population is minority, only 109 Hispanic students or 5.7% of the total enrollment (2701) took one or more AP classes and only 15 Southeast Asian students or 37% took one or more AP classes in 2002-03.  Appendix A-6 provides information about students by ethnic group completing university of California (UC)/California State University (CSU) required courses.  RHS has shown a significant increase over the past few years in the number of graduates completing course requirements and achievement gaps between ethnic groups have reduced.  Appendix A-7 reflects post secondary participation rates (first time freshman the following semester) at UC and CSU campuses.  RHS and FUSD post secondary participation rates are significantly below the statewide average.  Appendix A-8 provides summary information regarding student exit surveys and their post secondary plans. A comparison between the exit surveys and enrolments reported by Post Secondary Education Commission show a disparity between student plans in the spring and reality in the fall, resulting in part from unrealistic expectations about college entrance requirements and the admission.  RHS is aware of developing post secondary options for students, and as a result, the site has made a concerted effort to increase the numbers of students who participate in AP classes and/or vocational education classes.  However, many of the students (especially minority students) are reluctant to take academic challenging classes because they lack confidence or lack valuable skills that will help them succeed academically.  In addition, seniors (as well as other underclassmen) do not see college as a viable option, primarily because they do not access financial aid or take college entrance exams.  Appendix A-9 provides detail about suspensions and expulsions.  RHS’s suspension/expulsion rates are below the district wide average however reports for the first half of this school year show a rise in student offences.  Defiance/disruption and injury to persons are the most common offences.

2.
Proposed Strategies And Activities To Address Identified Needs.  Strategies and activities have been identified through a comprehensive process outlined under “Foundation for Implementation”.  A detailed matrix of needs, strategies and activities is provided as Appendix B-1.  Specific needs are as follows: 1) High expectations for all students are not consistently set, and instructional practices do not consistently support lower-performing students in accelerating their learning to meet or exceed state standards. 2) Teachers need additional support to fully address the needs of students. 3) English learners are not consistently provided the necessary support to be successful in core academic areas or in English language development.  4) Multiple sources of assessment data are not given or systematically used to influence curricular decisions or to modify classroom instruction. 5) Many 9th grade students fail to connect with RHS in meaningful ways, resulting in a high drop out rate between the 9th and 10th grade.  6) 9th grade students need systematic interventions and extended learning opportunities to improve skill levels in order to successfully complete college preparation graduation courses.  7) The number of at risk students is higher at the ninth and tenth grade levels, probably because the “at risk” students drop out before their junior year, which impacts the site’s graduation rate for 9-12. 7).  8) There is a lack of student engagement and interest in the instructional program.  Strategies will focus on research based reading and math interventions, alignment with content standards in all content areas, a school wide professional development plan, student support (especially ant the 9th ad 10th grade), SLCs, and career pathways. 

FOUNDATION FOR IMPLEMENTATION


The plan outlined in this application has been developed over the course of many years and has involved an extensive and painstaking evaluation of programs and a continuous revision process.  Specialty programs and SLCs have been in place at RHS for many years.    Current programs include

	Program
	Funding Source
	# Students

	School of Performing Arts
	General fund.
	500

	School of Arts, Communication & Technology
	Magnet School Assistance Grant, General Fund. 
	500

	IRS Partnership Academy
	California Partnership Academy, IRS, General Fund. 
	90

	University Medical Center Health Careers Academy
	California Partnership Academy, Community Hospitals, U.C. San Francisco Medical School, General Fund
	90



The School of Performing Arts (RSPA) has been successful since its inception, and serves both neighborhood and magnet students.  Students in these programs have consistently shown significant gains in academic performance, attendance, and behavior compared to non-SLC students.   Although enrollment in the RSPA and RSACT is limited, all students can take electives within these programs – student data shows that participation in the electives classes alone also result in increased student performance, by connecting students to school and creating cadres of students who take common electives together throughout the high school experience. The planning process leading up to the development of the plan outlined in this application has evolved over a period of three years and included administration, teachers, students, community members, business partners, CDE, and outside consultants.  In spite of the success of specialty programs, they have not reached all students. The school has struggled with challenges that have consistently impacted over-all student achievement and in 2001, retained the services of Action Learning Systems to assist in the development and implementation of a school-wide Action Plan.  Through many ongoing meetings with stakeholders, specific barriers and strategies were developed to address each of the areas (i.e., high expectations for all students; alignment of instruction and assessment with State content standards and adopted courses of study; a school wide professional development plan that provides supports teachers in implementing quality instruction; support/instructional strategies for ELs and other special populations; comprehensive systematic assessment systems including baseline, benchmark, and outcome measures; strategies to connect/reconnect students to school, especially 9th graders; systematic interventions and extended learning opportunities for 9th and 10th graders; etc.).  As a result of this process, RHS developed plans to realign existing funding sources and programs to address these recommendations.  The Action Plan focused on building upon current programs that reflected SLC strategies, creating additional SLCs, providing additional electives in the arts, and improving support and tracking systems.   The next step in this process was taking the recommendations and strategies in the Action Plan and applying them to the guidelines and requirements of the CDE High Priority (HP) grant program.  In order to meet the components of the HP program, RHS contracted with the Pulliam Group (a State approved provider for HP) to build upon the foundation in the Action Plan, by developing specific activities and timelines for full implementation.  Throughout the process, additional ongoing stakeholder meetings (including focus groups and surveys) continued under the guidance of the Pulliam Group, and additional strategies were added to the plan.  In September 2002, RHS was selected by CDE (based upon failure to meet AYP for 4 consecutive years) for an academic audit and possible sanctions/reconstitution under NCLB.  As a result a team of 11 individuals from CDE and West Ed made several visit to RHS during the 02-03 and 03-04 school years to conduct a comprehensive audit of the school’s programs, services, and plans.  The Action Plan was further refined to ensure alignment with NCLB, State Standards and Guidelines, best practice, research-based strategies, and FUSD adopted curriculum and assessment systems.  The audit included a detailed analysis of student data, focus groups with all stakeholders, and the development of a Joint Intervention Agreement (JIA) between RHS/FUSD and CDE.   Throughout this process, RHS continued to retain the services of the Pulliam Group to facilitate many of the activities in coordination with CDE and West Ed and develop the final JIA, which now serves as the comprehensive plan for school reform.  CDE confirmed that RHS’s Action Plan was a viable plan that addressed all the needed elements; that the school was on the right track and all they needed was additional time to implement the plan and realize student change.   The CDE audit process has added additional strength to the plan through increased detailed examination of programs, strategies, and data; and validation of the plan by the State of California. This application reflects the JIA, which as approved by the FUSD Board of Education in January 2003 and is mirrored in the RHS Single Plan for Student Achievement (included in the appendix).    RHS has contracted with the Pulliam Group, as well as other consultants (Nan Woodson/Center for Performance Assessment, Sopris West, Princeton Review, San Joaquin Writing Project, WestEd, etc.) to assist in the implementation of the plan. The focus of this work has been centered on developing a more personalized learning environment, providing differentiated student instruction and professional development, ongoing review of assessment information, increasing the academic performance of 9th and 10th grade students so they can access UC/CSU required courses and advanced learning opportunities, and addressing the needs of ELs. Throughout this process, all stakeholders found they returned time and time again to what is a very familiar theme at RHS – using thematic SLCs and extended support systems to address student needs.  This plan is different from previous strategies in that 1) it is school wide and designed to address the needs of ALL students, 2) All members of the school community are fully invested in the plan, 3) It has been developed with the direct involvement of the CDE.


1.
Teacher Involvement And Support  - Teachers have been involved plan development from the beginning.  RHS has a strong culture that allows and encourages full participation from all teachers.  Direct involvement has occurred in many ways: through School Site Council, Leadership meetings, curriculum steering committee meetings, department/content area meetings, focus group discussions around various aspects of the overall school plan and student achievement, and school wide planning sessions.  Teacher surveys were conducted as part of the Pulliam group process to develop the HP and JIA plan and focus group discussions have also been facilitated through the HSPSA. Staff meets in monthly teacher collaboration and department meetings in order to develop and monitor the plan.  Teachers have also conducted research and visited other schools implementing.   Ongoing teacher participation will continue in this manner.  To continue the implementation of the plan, teacher focus groups have been organized into the following topic: Standards-based Student Learning/Curriculum and Instruction.  The Focus groups have developed specific recommendations for improving student academic performance, and the general consensus of all groups is that the site needs to establish SLCs that l personalize the school experience.  


2.
Administrators & Other Staff Involvement  - Administrators and other staff have been involved in the planning and development process in the same manner as outlined above for teachers.  Continued involvement will be facilitated through ongoing leadership meetings, focus groups, and school wide discussions.  The Administrative Team consisting of the principal, assistant principal, vice principals (3), head counselor, and program manger meet weekly to review plan implementation and make decisions about appropriate next actions.  The Leadership Team, consisting of the administrative team, plus the professional development coordinator, LEP coordinator, department chairs, and teacher coaches meet monthly to review program implementation and make adjustments as necessary. Department Chairs will be the vehicle for disseminating information to all teaches.  The plan is the result of a multi-year process and has the full support of all administrators and school staff.  The decision to include RHS in the FUSD SLC grant application was made by the Principal after careful discussion with community partners, Leadership Team, and the School Site Council.  


3.
Parents, Students, And Other Community Stakeholders Involvement And Support – Parents, students, and community partners have and will be directly involved in all aspect of planning and implementation.  This has been accomplished through School Site Council and ELAC. Students, parents and community members serve on both of these groups.  In addition to these groups, community partners have been involved the stakeholder meetings. The planning process has also included a series of CDE Academic Audit Team facilitated Parent/ Community forums and a FUSD facilitated community forum held in January, 2003, that was attended by approximately 800 parents, students, and staff members to provide input regarding proposed RHS changes.  During these meetings, many parents and community members spoke in support of SLCs, strategic interventions for struggling 9th and 10th graders and expanding RSPA electives so that it is available to all students (especially 9th grade) could have access to these courses. Continued parent involvement will include representation on the SLC Advisory Committees, participation in program evaluation, and attendance at quarterly parent information and support meetings.  Parents will be provided with opportunities to serve as guest speakers, participate in field trips, attend parenting classes, and participate in parent support groups. 


4.
Consistency With State And Local Initiatives To Improve Student Outcomes And Narrow Achievement Gaps – As outlined above the plan has been developed in alignment with CDE and the JIA.  The plan is aligned with state standards and assessments, NCLB, and research-based strategies.  RHS’s SLC plan is in direct alignment with local and state initiatives. This plan is also supported by the FUSD’s High School Pupil Success Act grant which focuses on creating a five year strategic plan for al high schools in the district and will be included in the final HSPSA strategic plan submitted to CDE.  

5.
Review Of Research, Planning And Preparatory Appropriate stakeholders have been involved in an ongoing process to develop the plan over the last several years. With assistance from many outside sources, RHS has already stared to implement this plan and will continue doing so in the 2004-05 school year.  The site and district are poised and ready to make changes beginning immediately 

QUALITY OF THE PROJECT DESIGN


1. Strategies and Structure. Strategies will include: 1) Integrating arts themes into all content areas, 2) teacher teaming at 9th grade and implementation of Advancement Via Individual Determination (AVID) strategies, and 3) developing 8 SLCs based on career pathway and liberal arts themes in grades 10-12.  The ultimate outcome will be dividing the school into a series of SLCs.  The new structure will offer students enrollment into the following programs: School of the Performing Arts (grades 9-12) – A school within a school program specializing in the performing arts (drama, music, dance, etc.) and project based instruction.  School of Arts Communication and Technology (grades 9-12) – A school within a school program that provides for enhanced instruction and project-based learning in the technical and production aspects of the arts (e.g., design, film/video production, graphics, broadcast, media, etc.).  University Medical Center Health Academy (grades 10-12)  – A California Partnership Academy that includes specialized courses in medical careers, mentoring, job shadowing, internships, etc.  IRS Business Academy – A 10-12 California Partnership Academy that is built on the foundation of a partnership with the IRS and includes career exploration, project-based learning, mentoring, etc.  Liberal Arts/Academic Major Academies – By the beginning of the 2006-07 school year, an additional four academies of approximately 350 students each will be in place.  Each academy, which will have teacher teams with a common group of students, will have a different thematic focus. The thematic focus will be on language arts/literature, math, science and social studies.  Career Pathway Academies – By the beginning of the 2006-07 school year, an additional three academies grades 10-12 will be created based upon Perkins and Career Education pathways sequences in human service, industrial technology, and consumer/home economics (including, social service, careers in education, child development, community/family services, consumer service, etc.).  FUSD and the State Center School to Career Consortium will align the specialized courses of study with the TechPrep/Perkins career pathways adopted for this broad career area.  Integration of SCANS (Secretary's Commission of Achieving Necessary Skills, U.S. Dept of Labor) into all curricular areas as well as provide a foundation for tangible, marketable skills that result in viable career options.  Student assignment will be based on interest only.  If there are more students interested in a particular SLC than there are spaces available, selection will be done through lottery.  Block scheduling will allow teachers to combine classes to cover a particular topic or project in an extended period of time.  Students will develop an electronic portfolio, including documentation of class and work-based learning assignments.  They will job shadow a business/community partner, have internship opportunities between the 10th/11th grade and summer employment opportunities between the 11th/12th grades. College students will serve as mentors and tutors to the students.  Support for work-based learning activities will be provided from business, Workforce Investment Act programs, and the Fresno Compact business education partnership committee.  Through participation in selected SLC courses, students will be introduced to the world within the context of their thematic area. They will develop an understanding of career paths and acquire the life skills necessary to become a successful part of the career community.  Each student will complete a culminating senior project within the context of his/her SLC theme. They will work on teamed projects overseen by business/university partners. Language Arts standards will be applied across the board.  Research, inquiry, and compare and contrast strategies will be a major vehicle for raising student academic outcomes.  Articulation agreements will be developed with FCC and CSUF Unitrack for concurrent enrollment.  The SLCs will clearly communicate to all students what they are expected to learn and do.  Each SLC will have an Advisory Committee that will meet quarterly and assist with program planning, resource development, implementation, evaluation, and sustainability.  The Committees will include: a site administrator, Technology Coordinator, SLC Lead Teacher, two parents, two students, business partners, Institutions of Higher Education, feeder middle school staff (if coordinated with a middle school program), FUSD Career Education staff, etc.  Employers will provide work-based learning, service learning, and mentoring opportunities for students.  Students will gain access to paid internships and employment opportunities in return for demonstrated progress on essential skill prerequisites.  Business partners will provide real life experiences through guest speakers, field trips, job shadowing, and internships for students, and project-based learning. Each SLC will attract teachers based upon their interests.  The choices of teachers will be honored to the extent possible, while maintaining heterogeneity of groupings. 

	Academy Teams

	9th Grade
	10th Grade

	Science
	Science

	English
	English

	Sociology for Living (1 semester).  Freshman Seminar, Academic Intervention, or Art elective (1 semester)
	World History



Ninth & Tenth Grade Academies - Six teams of teachers will be developed at 9th and at 10th grade. Teacher teams will share common students.  Sociology for Living is a district required one semester course that covers responsible social behavior, family planning, health, career choices, interpersonal skills, etc.  The SFL companion class will be based upon student needs.  Freshman Seminar will help students develop higher-level study and research skills while being introduced to career options and SLC choices.  During the transition to SLCs schoolwide, students who have not selected a current SLC (which will provide an academy setting in the 10th grade), will continue to participate in Academies in the 10th grade.  Teachers will meet in teams on minimum days to plan and train.  They will develop integrated art focused thematic lessons. AVID strategies will be implemented within the academies.  All 9th grade students will have access to motivational activities including Leadership training (through Fresno Co. Office of Education Leadership Academy), motivational speakers, field trips to colleges/universities and local businesses. Students will have ongoing access to after school enrichment classes, and support activities for students and families.


2.
Implement research-based strategies, services, and interventions.
Elective Courses - All students will be asked to expand their personal experiences, explore new areas of interest, and to improve academically through skills acquisition.  They may choose to explore a number of electives that are supported by the pathways in the arts and technology.  Students will have access to a variety of electives, including, but not limited to those supplied by the RSA and RSACT (e.g., dance, band, jazz, theatre movement, stage craft, choir, technology, etc.).  These supplemental classes will be offered for 9th and 10th graders during a seventh period and will provide increased opportunities for students to connect to school in a positive way and preview to them some of the exciting courses they will be able to further explore in the 11th and 12th grade if they stay in school. Career/Resource Center - The Career Resource Center facilitator will assist 9th grade students in completing career assessments, identifying career interest areas, and developing career portfolios that reflect an individual four year high school plan..  The Resource Center facilitator will be a part of the 9th and 10th grade Academy teams and career exploration and interest assessment activities will be incorporated into the SFL class.  Advancement Via Individual Determination (AVID):. The purpose AVID is to restructure the teaching methods of an entire school and to open access to the curricula that will ensure four-year college eligibility to almost all students. Teachers will receive AVID training and implement AVID teacher strategies and student activities in the classes.  Implementation will begin in year one with the 9th Grade teams, and be expanded over time to include all teachers and students.  Link Crew – Link Crew advisory provides training to  juniors and seniors who are recommended by their teachers.  Link Crew leaders contact all of the entering freshmen before school starts to invite them to one of two 9th grade orientation days.  Mentoring:   RHS will implement a comprehensive mentoring program based upon the nationally recognized model developed by FUSD’s Hoover High School.  Counseling: services are aligned to National Counseling Standards.  Those standards reflect a number of important components; All Services for All Students, Results Based Counseling ("What will students be able to know and do as a result of this activity") and counseling that recognizes and address three specific domains, personal/social, career and academic.  Technology: students will develop four-year individual education/career plans in the 9th grade.  This will begin the portfolio process.  Academic Support: A full time LEP Coordinator will oversee the design and implementation of programs for EL students and a full time Parent Coordinator will facilitate parent involvement along with three Home School Liaisons.  Academic Literacy classes have been established for all 9th grade students that include: vocabulary-building, reading strategies, cross-curricular writing genres, goal-setting, note-taking, time-management, technology, test-taking strategies, and public speaking.  Students are required to use Premier Agendas, which have been designed to increase student organization and study skills. The hours of operation for the Library have been extended to 5 p.m. daily, and the Library is open to parents and students from 10 a.m. to 3 p.m. on Saturdays. Library support staff and tutors are available to assist students with homework, class projects, technology, etc.  Summer Bridge Program: Incoming 9th graders will attend a Summer Bridge Program that offers a variety of enrichment electives in the visual and performing arts, communications, and technology.  They will have ongoing opportunities to participate in workshops provided by professional performers or consultants, and the program will end with a variety of Showcase performances by the SLC students that will be open to the community.   Students will participate in field trips to colleges/universities and have opportunities to participate in a Career/Job Expo and community-based service learning projects. Advanced Learning Opportunities: All SLCs will provide students advanced learning opportunities not already available.  Many will combine academic and vocational courses. Classes will be redesigned to provide instruction within this thematic context and go beyond grade level standards.  The program will attract students to advanced classes who would not normally take them, provide instruction in an authentic manner, provide work-based learning, and underscore future career opportunities.  Teachers from each of the disciplines will develop curriculum based upon adopted standards, and go beyond these to ensure academic rigor.  Teachers will work together to formulate common themes through the use of interdisciplinary units.


3.
Accelerated strategies/interventions - Additional teachers have been hired to teach reading intervention classes in ELA and Math during the regular school day.  Reading Interventions target students reading below grade level, as measured by CAT 6 percentile scores (0-20th percentile); more Reading Intervention classes are planned for the 2004-05 school year. Intervention teachers work with “at risk” students to improve attendance and academic achievement through case management, counseling, etc. CSUF Teaching Fellows (college students preparing to enter the credentialing program) have been contracted through CSU Fresno to provide tutoring ELA (including ELD classes) and Math (including Algebra I, Algebra II, and Geometry) after school.  CAHSEE classes have been added during periods 7/8 and on Saturdays for students who have failed the exam in the 9th and 10th grade.  A teacher on special assignment (TSA) is assigned to coordinate a “learning center” and tutoring services in the library.  A teacher is provided a supplemental contract to supervise the Homework Center.  Counseling interns (through CSU Fresno) increase student/parent communication and assist in counseling efforts. EL students are given opportunities for educational study trips, guest speakers, and workshops that supplement core curriculum, and provided employability and career exploration instruction culminating in career tours and job shadowing.  
A full time LEP Coordinator oversees programs ELs.  The program consists of 5 levels of daily ELD instruction, and content instruction using SDAIE methodologies, and L1 support that is provided by bilingual instructional aides. All teachers are trained or are in training for the CLAD/BCLAD or Hughes certification.  Current ELD baseline materials provide a standards-based instructional program.  Secondary ELD curriculum guides with progress indicators appropriate to each level of language acquisition are used to monitor progress on ELD standards.  ELD teachers meet regularly with other language arts teachers to discuss student work, share resources, address short-term growth targets and long-term performance goals, identify current to growth and areas of instruction that need to be modified to better address student needs, and strategies for improving parent participation. 

A district coordinator oversees all secondary intervention programs.  Interventions include before and after school tutoring provided by Teaching Fellows, classes during the school day provided by Intervention teachers (7) using standards-aligned materials, 7th and 8th period classes in Math and ELA using Princeton Review materials and Homeroom.com, and Globe Feron Math intervention materials.  Language!  is use for students below the 20%.  Accelerated Reader is used with leveled books to encourage reading and improve skills school wide.  Saturday School and Summer School are provided for students behind in credits. 

4.
Professional Development 


A full time Professional Development Coordinator oversees the implementation and refinement of a school wide professional development plan that provides differentiated training to teachers. Exemplary teachers have been identified in each core content area and provided with a release period to serve as teacher coaches.  Teacher Coaches model lessons, conduct classroom observations, facilitate collegial study group discussions, assist in identifying individual professional development needs, share to best practice strategies and resources, and coordinate professional development activities (including site workshops/inservices). In addition, the Teacher Coaches monitor teacher collaboration; assist in the assessment of students; develop and implement benchmarks for student achievement; and assist with the implementation of the “Single Plan for Student Achievement.”  

Professional development will focus on providing teachers common collaboration time.  It will also be teacher driven and not follow a "one size fits all" model, and will be tied directly to what teachers need to achieve desired student and academy outcomes.  Research has found that professional development is more successful when it is teacher/school centered (Corcoran, 1995; Sparks, 1995; Smylie, 1995), teachers have opportunities to work in teams (Little, 1993 & 1995), and tied to outcomes (Guskey, 1995; Little 1995).  Teachers will be surveyed to determine needs and they will be given release time to collaborate on integrated teaching strategies and project-based activities.   Teachers have identified the following areas for professional development:  teaming, project-based learning, integrating technology into the curriculum, leadership development, teaching literacy across the curriculum.  One of the goals of professional development will be to raise teacher expectations of ALL students.    Experts from partners and our own staff will provide expertise in the target areas.  Appropriate Teaming, Project-Based Learning, and Business strategies will enhance our menu of choices ensuring that staff will have continuing opportunities to acquire the strategies necessary to support SLCs. Staff will be encouraged and offered opportunities to attend local, state, and national conferences.  Visitations to other campuses that offer similar programs and with business partners will give additional awareness and avenue for gathering new ideas and strategies.  After participating in structured training activities, staff are given opportunities to practice strategies in the classroom, observe best practice implementation by other teachers, be observed and coached by their peers, participate in collegial brainstorming/study sessions, and attend follow up training.  Two full time substitute teachers are available to provide release time for teachers to observe classrooms, visit other school sites, and attend training.  Both differentiated individual and common group approaches to staff development have been recommended in the JIA to build the capacity of teachers to identify learning needs and appropriate strategies to address those needs. Starting in fall, 2004, all teachers and other appropriate staff will be trained by the San Joaquin Valley Writing Project  (a California Subject Matter Project) in “Strategic Reading/Writing in Content Areas,” which will address student deficits in reading, writing, etc.  Other professional development will added and/or continued as needed for aligning curriculum with standards-based instruction, best practices, SDAIE strategies, etc. Ongoing bi-monthly teacher collaboration time will continue to be provided for grade/subject alignment and articulation. The Center For Performance Assessment and Pulliam Group will continue to provide training and external technical assistance to RHS.  

The FUSD Office of State and Federal Programs works closely with FUSD Human Resources (HR) to ensure full implementation of the district’s plan to meet the Highly Qualified requirements of NCLB and the policies established by the State Board of Education.  All teachers have been assessed against the guidelines and a principal on special assignment oversees professional development portfolios and training/education plans for teachers needing additional coursework.  Title II, National Science Foundation, Math Science Math Professional Development Partnership, and Sate Subject Mater Project funds are used to reimburse teachers for college course work or provide stipends for participating.  CSU Fresno and Fresno Pacific University design courses in the content areas specifically to meet the NCLB requirements with flexible scheduling (summer, weekends, evenings) to meet the needs of teachers.  HR has developed a training manual and new teacher evaluation protocols to align with NCLB requirements and the California standards for the Teaching Profession.  All teachers will be required to maintain portfolios that demonstrated coursework and competency against the new standards. Site administrators will be trained in the use of these new tools. FUSD has set targets to increase the number of CLAD certificate holders.  Office of Multilingual & Multicultural Education provides test preparation classes three times per year to assist teachers to become highly qualified.  The district reimburses CLAD test takers for the cost of their test fee.   The number of teachers not fully credentialed at RHS has decreased by over 50% in the past two years.  Through State Assembly Bill (AB) 75 funding, FUSD has developed a comprehensive 120-hour (including structured workshops and practicum follow up) training program for site administrators in collaboration with the Association of California School Administrators and the Pulliam Group.  All RHS administrators are currently participating in AB 75 training that is designed to improve instructional leadership skills to help teachers provide all students the opportunity to meet the state’s academic achievement standards. Through the High School Pupil Success Act, funds will be available to provide additional teacher release time to visit schools that have successfully implemented SLCs and to facilitate focus group discussions involving teachers and administrators from all highs schools within the district. Staff will also participate in SLC training provided by West Ed.



5.
Provide the participating schools sufficient flexibility and autonomy.  The district has always placed a great emphasis on site-based management and viewed the central office’s role as one of providing the support needed by schools to successfully design and implement programs.  Through the HSPSA initiative, the role of the district is to help facilitate discussions to clarify the change process, provide resources (funding, training, linkages, etc.) needed to make this happen, examine differentiated funding to meet the specific needs of each school, and address policy and collective bargaining agreements that may be hindering the process.  The district’s 5-year plan will acknowledge the uniqueness of each high and detail the ways in which the central office can help with the change process for each school.  The Director of High School Programs, P.J. Machado, will work with departments, divisions, CDE, Gates Foundation, IHEs, and the Fresno Business Council to make this happen.


6.
Goals and Objectives Performance relevant to the following goals will be reported annually for the three years of the grant and the fourth year of operation.   Reports will include comparable data for the preceding three school years so that trends in performance will be more apparent. 
· The percentage of students school wide and by significant subgroups (Asian, Hispanic, White, disabled, socioeconomic disadvantaged and ELs) scoring proficient and above on the ELA and Math sections of the California Standards Test will increase by 5% each year.  

· The graduation rate, as defined in the State’s approved accountability plan, will increase by 1% each year as reported in the State AYP . (school wide and for significant subgroups). 

· The percentage of graduates who enroll in postsecondary education, apprenticeships, or advanced training in the semester following graduation will increase by 5% each year starting in the 2005-06 school year as measured by CPEC and follow-up surveys. (for all significant subgroups).

· The percentage of graduates who are employed by the end of the first quarter after they graduate will increase by 2.5% each year. The entered employment rate will be calculated in the following manner # of students employed divided by (# of graduates minus # of students entering post secondary education or training). Follow up survey.  Establish a baseline starting in the 2004-05 school year.

· The percentage of ELs making adequate annual progress in ELD will increased 6% annually according to the (R3—Language Census) from the prior year as measured by the Secondary ELD Benchmarks. 

· The annual attendance rate calculated from the average daily attendance database will increase by 1% each year, as reported on the REA Site Profile Report.

· Student suspension and expulsions will decrease by 5% each year.

· The percentage of students taking and passing AP courses will increase by 5% annually beginning in the 2005-06 school year; The percentage of students meeting UC/CSU entry requirements will increase by 5% each year beginning in the 2005-06 school year; The percentage of students taking and passing Algebra II in their junior year will increase by 15% annually beginning in the 2005-06 school year.

· The level of teacher, student, and parent satisfaction with the SLC structures and strategies being implemented will increase each year from baseline established in the 2004-05 school year as measured by structured questionnaires.

QUALITY OF THE MANAGEMENT PLAN


1.
The Adequacy Of The Management Plan. An organizational chart is provided as Appendix B-2, which shows the place this project will have within the district’s administrative structure.  The SLC grant will be administered under the direction of Diane Parrish, Assistant Superintended for High Schools, Ms. Parrish reports directly to the Superintendent and is a member of the Superintendent’s Cabinet.  P.J. Machado, Director for High School Programs will be the district contact for the grant and serve as the project director.  Ms. Machado has an extensive background in highs school programs, in counseling and guidance, and in high school reform efforts.  She is the project director for the district’s HSPSA grant and is responsible for facilitating discussions and planning sessions at all high schools around the creation of SLCs and other strategies.  Ms. Machado will be responsible for all reports required by ED and will oversee the evaluation component and facilitate linkages with the FUSD Office of Research Evaluation and Assessment.  RHS principal Maria Escobar will be responsible for overall program quality and implication.  Responsible for day-to-day activities will be given to Program Manager, Elizabeth Dias. Ms. Dias will be the primary site contact at RHS for the grant.  Ms. Dias will work with site administration, teachers on special assignment, teacher coaches, and other support staff and programs to ensure that all aspects of the JIA and the SLC plan are implanted.  A four-year project timeline is provided as Appendix B-6.

2.
Time Commitments Of Key Personnel.  Ms. Machado dedicates 100% of her time to high school reform efforts. She is currently funded 50% from the HSPSA grant, but spends approximately 80% of her time on this activity.  Assisting RHS in the successful implementation of this grant part of her current responsibilities. Ms. Dias is responsible for all categorical funds at RHS.  She is directly involved in all aspects of implementing the JIA (which will translate to the SLC grant.  She will spend approximately 50% of her time engaged in activities directly related to the implementation of this grant.  It is important to note that all of the activities outlined in this application are directly in line with the Single Site Plan for Student Achievement and the JIA.  


3. Qualification of Key Personnel.  Resumes are provided in Appendix B-3.  Ms. Machado, currently responsible for the HSPSA initiative, has over 10 years experience developing and overseeing district guidance programs and GATE.  She has experience working in a magnet school setting, and has worked extensively with colleges/universities on recruitment programs and alignment of courses for high school/college credit.  For the past year, she has worked almost daily with staff and administrators from all high schools along with business/IHE partners to help develop the comprehensive plan for high schools.  Ms. Dias, the RHS program manager who will serve as site program coordinator, has worked at RHS for over 20 years.  She has experience working with all teachers at the site to implement career academy, community partnerships, after school activities, and student intervention/support programs.  She also has experience with 21st Century Community Learning Center programs and Migrant Education.


4. 
Adequacy Of Resources. SLC funds will be used to cover the costs of activities and services that cannot be covered by current funding sources and provide the enhancements necessary to fully develop the SLC concept at RHS.  In addition to SLC funds, many other sources (e.g., Perkins, ROP, Title I, Title III, Title III, Title IV, HSPSA, WIA, Spec Ed., State Intervention funds, AB-75, etc.) will cover the major portion of costs.  The budget narrative section includes a detailed budget showing other funding sources.  Grant funds will be used to fund 60% of a School/Community Partnership Coordinator who will be responsible linking teachers and students with community and business partners to create work-based learning opportunities, enrichment activities, identify SLC Advisory Committee members, etc.  This individual will establish protocols and build site capacity to increase partnerships for student achievement.  In years 1 – 3 60% of this position is paid from the grant and 40% is paid through Title I.  In year four, RHS will cover 100% of the cost.  Grant funds will also be used to cover costs associated with evaluation, materials and supplies (on a limited basis), content experts to provide elective courses, and supplemental contracts for teachers for curriculum development and planning.  As can be seen in the budget, content expert costs will be picked up in year four.   During the grant, the district will be moving forward with the HSPSA initiative and working  with foundations (including Gates) to identify funds that can be used to sustain this initiative.

QUALITY OF THE PROJECT EVALUATION. 
1. 
Methods of evaluation are thorough, feasible, and appropriate.   The Project Director will be responsible for working directly with the external evaluator (Educational Funding Consultants) and coordinating the collection of required data with RHS and the FUSD Department of Research, Evaluation and Assessment (REA).  Educational Funding Consultants (EFC) will produce annual performance reports that will document yearly progress toward expected project objectives, and a final report that will be completed by the end of the fourth year of implementation. FUSD agrees to cooperate with any national evaluation of this grant that may be required.  The RHS program coordinator (Program Manager) will be responsible for completing monthly program implementation reports that will include both narrative and numerical information regarding activities at the school site.  Nancy Gray (evaluator) will facilitate quarterly formative evaluation meetings that will bring together program staff to review data and discuss the program.  Based upon this information, the Project Director will develop quarterly progress reports that will be shared with the HSSAC, HSS, school sites, and the Board of Education.  Collection of information for the evaluation will be done on an on-going basis throughout the year. The evaluation will take into consideration the different characteristics of students, parents, and the schools, and program outcomes and the effectiveness of interventions and program implementation within this context. The evaluation will look at both process and outcome measures. The outcome evaluation will relate directly to the goals and objects outlined herein.  Much of this information will be obtained from REA databases and from CDE (CST, CAT6, API, AY, graduation rate, UC/CSU requirements).  Course enrollments (AP, intervention, etc.) will be gathered from the school site and district databases.  UC/CSU post secondary participation rates will be obtained from the California Post Secondary Education Commission database, and additional information regarding community college enrolments will be obtained from State Center Community College District.  Graduation rate, student assessment data, enrolment information, interventions and other services provided, course enrolments, and test data will be disaggregated by significant subgroup.  REA will work with EFC to develop follow-up surveys to gather information about other post secondary outcomes (e.g.,, employment, military, etc.) and to develop student, parent, and teacher satisfaction surveys.  Students will be asked during an  exit survey to provide follow up contact information (e.g., someone who will ways know where you are).   EL progress will be measured according to the Language Census and ELD benchmark assessments.  Attendance and suspension/expulsion information is maintained by FUSD Student Services. 

2.
Valid, and reliable data. This will be accomplished as outlined above. 

3. 
Additional qualitative and quantitative data.  Information will be obtained reading ongoing implementation of the grant and barriers to implementation.  Teacher feedback regarding quality and usefulness of professional development and program implementation will be obtained via surveys and follow up focus group discussions to clarify concepts.  The evaluation will also look at variables such as the fidelity with which curriculum models and materials are being implemented, validity of the assessment process, the success of the teacher collaboration process, etc. 


4.    
Methods of evaluation provide feedback.  The process evaluation will be ongoing.  It will be designed to provide continuous feedback regarding the mechanics of program implementation, stakeholders’ responses to program strategies and services, examine approaches that are successful and identify those that need to be modified or possibly abandoned.   Formative evaluation sessions will be scheduled quarterly and bring together program staff to discuss program implementation, examine program data, review current strategies, and make program adjustment as necessary.  During these sessions, participants will identify barriers to full implementation, discuss solutions.  Coming together in a problem-solving mode will result in higher levels of communication and teamwork among stakeholders and provide an opportunity to capture and preserve anecdotal and other kinds of qualitative data that will be a complement to objective data in assessing the total impact of the project.  After each formative evaluation session, the Project Director will summarize findings these will then be distributed to school staffs and HSS and used as points of departure for discussions of next steps in the implementation process.  Charting the evolution of program features and operations over time is essential to documenting the nature of program delivery. However, it will also provide useful insights about the feasibility of the project model for replication in other locations and circumstances.  Awareness of the nature of program implementation changes over time may also permit identification of any underlying problems with program models that should be addressed before replicating program features in other settings.  

5.
Qualifications Of The Independent Evaluator. Educational Funding Consultants (EFC) will conduct the evaluation.  The Principal of EFC is Nancy Gray.  Until very recently, when Ms. Gray established her own company, had been the Western Regional Vice President for Phale D. Hale Education Consulting.  She is familiar with FUSD and has worked with the district for the past three years conducting the evaluation of the current Magnet Schools Assistance Grant.  
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