SUNNYSIDE HIGH SCHOOL (SHS) Comprehensive School Reform (CSR) Plan

SECTION I – THE PROPOSED COMPREHENSIVE REFORM PROGRAM 
Comprehensive Needs Assessment (including Academic Program Survey).  SHS, built in 1999, is in the southeast section of Fresno and has an enrollment of 2,874.  The teaching staff consists of 130 teachers with an average of 10 years experience. All teachers have either the CLAD or Hughes authorization to teach English Learners (ELs) or are in-training for the CLAD. Currently 95% of the teachers are “highly qualified.” Although SHS met the 2003 Phase II requirements for AYP and exceeded the AMOs for both English Language Arts (ELA) and Math, participation fell below the required minimum, moving the school into Program Improvement status. Based on 2004 results, SHS made its AYP target but failed to meet API goals for significant subgroups. Overall 22.4% of all students scored proficient or above on the ELA test and 19.6% were proficient or above on the Math section. Every significant subgroup had a proficiency rate similar to the overall percentage except English Learners (ELs), with only 12.6% proficient or above in ELA, and Hispanic students, with only 14.8% proficient or above in Math. Twenty-seven percent of Asian students met or exceeded the Math proficiency. Other subgroups, not considered significant for the purposes of AYP, had greater variations from the school wide. In both ELA and Math, white students had far higher proficiency rates (54% and 37.8% respectively) than all students, and students with disabilities had far lower proficiency rates (3.8% and 16.3%). Only 10.8% of African-American students met the math proficiency.  As can be seen by looking at Table 2, the percentage of students scoring proficient or above in ELA and M for all categories declined from 2003 to 2004. 
Table 1. Academic Performance Index Summary

	
	API
	Growth Target
	Growth
	Schoolwide
	Subgroups


	Statewide Rank
	Similar Schools Rank

	2001
	522
	15
	26
	YES
	YES
	2
	3

	2002
	526
	14
	0
	NO
	NO
	2
	4

	2003
	570
	12
	19
	YES
	NO
	1
	1

	2004
	592
	11
	11
	YES
	N0
	n/a
	n/a


Table 2. AMO/AYP Summary 
	
	2003 Proficient/Above
	2004 Proficient/Above

	
	ELA
	Math
	ELA
	Math

	
	Percent
	Met AYP
	Percent
	Met AYP
	Percent
	Met AYP
	Percent
	Met AYP

	Schoolwide
	27.4%
	Below
	25%
	Above
	22.4%
	Above
	19.6%
	Above

	Asian
	22.8%
	Below
	33%
	Above
	21%
	Above
	27.2%
	Above

	Hispanic
	27%
	Below
	19%
	Above
	19.4%
	Above
	14.8%
	Above

	White
	56.8%
	N/A
	52.1%
	N/A
	54%
	N/A
	37.8%
	N/A

	S.E. Dis.
	22.4%
	Below
	23.2%
	Above
	17.1%
	Above
	17.7%
	Above

	EL 
	18.9%
	Below
	24.4%
	Above
	12.6%
	Above
	17.1%
	Above


The percentage of students scoring far below and below basic on the ELA section of the CST has remained relatively consistent over the past three years.  In 2004, nearly half of the students tested scored far below or below basic on the ELA- CST, percentages far below and below basic were as follows: All Students, 49%; White, 32.1%; Hispanic, 50.6%; African American, 54.9%; and Asian 47.8%.  The percentage of all algebra I students scoring far below and below basic on the CST increased significantly from 2002 to 2003 (59.1% to 83.1%). This trend is true for all sub groups. The percentage of all students scoring far below and below basic on the geometry CST was 78% (86% for African Americans and between 89% and 100% for English Learners based upon their level).  Only 48% of the ELs made adequate progress based on the district’s R-30 student census report.  Over three years the enrollment in AP courses has increased from 4.1% to 7.9%, just below FUSD’s high school average of 8.5%.  Of the 2003 graduating class, 39.7% completed UC/CSU required courses, above the district high school rate of 30.3%.  CAHSEE results for the class of 2004 show, 73% of all students passed the ELA and 64% passed the mathematics in 2003, with 60% passing both sections. Most sub groups have a pass rate comparable to all students, except for ELD and African American students. No ELD level 1-3 students passed the exam, only 39% of ELD level 4-5 and only 45% of African Americans passed both sections.  The attendance rate (94.3%) is higher than the FUSD high school rate of 92.6%.  Asian students have the lowest unexcused absence rates (2.4%) and African American students have the highest (4%), while other groups hover around 3.4%.  Suspension rates per 100 students are below the district average. Asians have the lowest rates (8.6%) and the rate for African Americans (35%) is double the school wide rate (16%). The drop out rate of 1.4% continues to be far below the district high school average (5.1%).  Approximately 9% of the students are reclassified (because they currently do not have enough credits to be at grade level).  The graduation rate in four years is approximately 70%. 
The Instructional Leadership Team (ILT) comprised of the principal, assistant principal, program manager and five lead teachers (ELA, Math, Science, Social Science, Technology), meets weekly focusing on ways to improve student achievement, increase the effectiveness of instructional practices, and determine professional development needs. The ILT and teachers have participated in discussions facilitated through the High School Pupil Success Act, attended conferences, visited high schools experiencing success with a similar student population, involved outside evaluators, discussed SHS’s  characteristics with district staff, met with teacher and parent focus groups, and held staff and team meetings. Teachers met in groups to complete an internal needs assessment developed by the ILT to determine areas of focus for CSR. There is agreement and support for the proposed actions and strategies identified in this plan. The analysis of school practices and data included results from the Academic Program Survey (APS), WASC Self Study, Single Plan for Student Achievement (SPSA), School Accountability Report Card, student achievement data (AYP, API, STAR, and CELDT), results of the staff needs assessment ,and interviews with External Evaluators. SHS completed the WASC certification process last year.  Reviewing data through the Focus on Learning process over the last year has given staff the opportunity to examine a broader, cross curricular picture of student learning. All self-assessment activities have led to the conclusion that the most critical academic needs continue to be effective communication and problem solving.   SHS has noted the following: 1) Students are showing progress in writing skills, but reading comprehension continues to be the weakest area.  2) Most ELD students progress adequately at the lower levels, but often have trouble moving easily beyond ELD IV.  3) There is evidence of progress on some math standards, but students lacking high levels of achievement. Developmental readiness for algebra continues to be an obstacle.  4) Social Science scores have improved over three years of SAT9 reporting; class work in relation to standards shows improvement; low grades are primarily the result of attendance or incomplete work.  5) Science progress noted in relation to some standards by analyzing CST data and common course assignments; teachers will re-focus lessons to address weakest areas.  The most critical academic needs at SHS are literacy and math skills.  The following areas of improvement have been identified: 
Table 4. Needs & Strategies

	
	Needs
	Strategies

	Instruction 

	The depth to which standards are taught is not consistent from one classroom to another.  
	Action Learning Systems (ALS) will work w/faculty and ILT to develop standards-based course outlines that guide instruction for all teachers/all subjects.

	
	Increase the percentage of students scoring basic and above on the CST (ELA & Algebra 1)
	Silent sustained reading (20 min. per day), Cornell note taking in all classes, AVID strategies school wide, 9th Grade Reading Improvement classes (instead of an elective), EL Companion Classes to support reading in content areas,  Math/Writing Labs, Teacher Tutorials, Peer Tutoring, Math Companion Classes, Cognitive Tutor, etc.  

	
	Improve technology competency of students.
	Integrate technology more effectively into classroom instruction via smart classrooms. 

	
	Increase student ELA & Math  scores on the CAHSEE other measures.
	Provide Standards-based CAHSEE classes using the ALS curriculum. 

	Assessment 
	Measure student learning through standards-based assessments that are consistent school-wide.
	Develop and implement benchmark assessments in core content areas to be given quarterly.  

	Classroom 

Management.
	Expand programs that reward appropriate social behavior and academic achievement.
	Expand student leadership opportunities through linkages with Fresno Workforce Investment Board’s Youth Service Council and increase opportunities for student leadership.  

	
	Increase teacher ability to monitor individual student progress against standards & adjust instruction accordingly.
	ALS will provide training and coaching on interpreting benchmarks assessment and other data, and providing differentiated instruction based on these results.

	
	Provide a more engaging and rigorous learning experience for a wide rage of ability levels, talents, and interests.
	Improved instructional and classroom management strategies through coaching.

	Professional Development
	Research-based instructional practices are not consistently used in all classrooms to the same degree of proficiency.
	Continue current training and expand to focus on research-
based classroom instruction through seminars & follow-up 
coaching by ALS.  

	
	Improve teacher ability to analyze student performance data.
	ALS & REA will provide structured workshops and follow-up coaching in understanding/analyzing data and using Data Director™

	
	Improve teacher ability to integrate technology into classroom instruction.
	Provide structured workshops/follow-up coaching in computer literacy, the smart classroom configuration, and integrating technology into classroom instruction.

	Parent 

Invol.
	Improve school-to-home communication to encourage parental involvement in their child’s education. 
	Increase access to PowerSchool by providing technology classes and greater access to computers, increase academic-centered family and community engagement.

	School Management
	There are many outstanding programs in place at the school, however not all staff and students are aware of these programs. 
	Increase awareness about all resources and programs  Develop a clearing house for information (webpage).  

	
	Interventions are not fully articulated with all other programs on campus.
	Increase capacity of Leadership Team through planning time & guidance to interpret data and make informed decisions about the effectiveness of interventions. ALS will provide an Accountability Coach to facilitate this process. 


Component 1:  Proven Methods And Strategies Based On Scientifically Based Research.

Action Learning Systems (ALS) has been selected as the external technical assistance provider. ALS is a company which implements research-based strategies that have proven successful in implementing whole school reform. ALS believes that the business of a school is to ensure not only that students are equipped with critical core knowledge and competence, but also that the structure and operations of the school maximize achievement for all students.  The cumulative effect of a consistent and common focus on the implementation of research-based strategies and subsequent monitoring of their effectiveness will accelerate student achievement over time. The initiative undertaken through this grant provides the opportunity for administrative staff and all teachers to commonly focus on consistently high expectations for teaching and learning, while addressing the academic needs and the characteristics of SHS.  It is understood, that in order for reform to be effective, it needs to be a cohesive, collaborative effort that responds to the identified needs and characteristics of the school, involves all stakeholders, and has commitment from those expected to carry out the change (Newman and Wehlage, 1995: Spillane, Halverson, and Diamond, 2001; Silns and Mulford, 2002, Lozotte and Slavin, Marzano, Guskey and Perkins, Lozotte, 2001, Tomlinson and Allen, 1999).  

This CSR plan incorporates all components used by high performing schools as identified through research and is congruent with the six components in the ALS model. Those six components are: standards-based curriculum and assessment (Jacobs, 1997); research-based strategy instruction (Marzano, Pickering, Pollack, 2001; Rosenshine and Meister, 1994; Carnine, 2000); data-driven decision making (Leithwood,1995; Wiggins, 1995; Schmoker, 2000); targeted professional development (Barth, 1991; Darling-Hammond, 2001); achievement driven structure and support (Fullan and Earle, 2000); and academic-centered family and community engagement (Epstein, 2001). Embedded in these six components are the major features of the CSR teaching and learning system: instruction, assessment, classroom management, professional development, parental involvement, and school management. The ALS model aligns and integrates curriculum, technology, professional development and assessment. SHS is committed to systematically implementing the state-approved and district-adopted texts for all content areas and interventions with fidelity.  SHS will fully apply research-based instructional strategies, standards-based instruction and assessment, direct instruction, Specially Designed Academic Instruction in English (SDAIE), process writing, and expository text handling.   Scientifically-based research is linked to all the strategies, models, and programs identified in this plan. Successful implementation of specific scientific-based strategies, such as SDAIE, has been replicated with success in like-schools.  The ALS strategies have shown gains on standardized achievement tests over periods in excess of three years in urban schools with low income, minority and limited English proficient populations.  Effectiveness of the programs has been replicated in a wide range of schools and districts. 
The ILT and all stakeholders agreed the following areas will be addressed: 1) Implement consistently the California content and performance standards in all content areas and district-adopted programs, aligning daily instructional practices and ongoing assessments to the content standards. 2) Hold high expectations for teaching practices and student learning to ensure mastery of the content standards and the implementation of state-approved text/programs with fidelity. 3) Increase scheduled opportunities for collaboration among grade levels, content areas, and feeder schools to ensure consistency in planning, instruction, and evaluation. 4) Use proven research-based instructional strategies to address identified needs of students and to deliver engaging, rigorous lessons. 5) Provide timely and effective interventions that directly address the academic needs of students. 6) Ensure targeted and high quality professional development training and ongoing support during the school day, aligned to the goals of this plan. 7) Analyze student achievement data to inform instructional practice, monitor student achievement, provide direction professional development, and identify structural and organizational needs. 8) Increase academic-centered family and community engagement. 9) Provide opportunities for administrative coaching and ongoing support in curriculum, instruction, assessment, and school leadership. 10) Ensure classroom and school management, including the master schedule, supports the improvement of student achievement.  11) Integrate the use of technology into the teaching, learning, and monitoring systems.

Component 2: Comprehensive Design With Aligned Components 

FUSD and SHS acknowledge the importance of partnerships among students, staff, parents, and community members, and the importance of high academic achievement. Through CSR, SHS will continue to align instruction and assessment to the California content and performance standards, hold high expectations for both teaching and learning, support the district’s vision, mission and goals, and implement a high-quality, ongoing professional development model. This model will develop the capacity of teachers and administrators to ensure the sustainability of comprehensive reform. All teachers, through structured opportunities to interact as defined in the plan, will ensure consistent implementation, consistent assessment practices, and consistent monitoring of student achievement through data analysis.  This program will enable students to meet the content standards and the AMOs in all curricular areas. Intervention programs/additional support opportunities will directly address the academic needs of students as identified through benchmark and other formative assessments. During intervention programs, the progress of students will continually be monitored. The design includes California standards-based curriculum, instruction, assessment, classroom management, professional development, parent and community involvement, and school management. For several years writing/math across the curriculum has been the focus for professional development activities. Because SHS is a new school, the principal was able to hand pick the staff from the best in the community.  All staff are deeply committed to excellence, collaboration, and the change process necessary to continuously improve student achievement.  SHS is positioned to take school reform to the next level and all staff supports this effort.  The following table shows the alignment of needs, strategies, professional development, supporting research, and monitoring activities. These strategies apply to all core content areas (ELA, Math, Science, and Social Science) and interventions. 
Table 5. Program Alignment Chart
	Identified Needs

	Increase student achievement. Replicate with fidelity state/district-adopted core and intervention programs.  Implement consistently research based instructional strategies. Use assessment data (formative & summative) to monitor student progress, inform instruction, and  identify needs for mainstreamed EL, ELD, special education, GATE and English only students.  Integrate technology as a meaningful tool to enhance instruction and student achievement. 

	Strategies/Programs/Models Based on Research Addressing Characteristics and Needs of the School

	ALS Content Coaches provide ongoing support and training using the coaching model during the school day, including; expert training, demonstration lessons, co-teaching, and opportunities for collaborative feedback, planning, and refinement. Content Coaches facilitate teacher collaboration on standards-based lesson designs, development of pacing guides to ensure faithful implementation of the content/performance standards and adopted texts, and the implementation of specific research-based instructional strategies (e.g., SDAIE, direct instruction, handling expository text types, and process writing). Teachers collaborate to implement the state/district-adopted core/intervention programs. Implement standards-based benchmark assessments in each content area.   Teachers meet by content area (vertical teams) and by grade level (horizontal teams) through the use of substitutes once a month to facilitate the development, monitoring, and implementation of pacing guides; ensure consistent implementation of strategies; analyze curriculum-embedded assessments/student work samples to inform instruction; and analyze standards-based benchmark assessments and samples of students’ work to monitor growth toward standards, and ensure consistent expectations across classrooms. Implement flexible grouping and other differentiated instruction techniques.  Integrate test preparation and AVID strategies into daily instruction.  Train ILT in data analysis.  Apply CTAP models to integrate technology into the curriculum, creating standards-based units and assessments engaging students in the learning process.  Develop smart classroom configurations in all classrooms and provide technology training.

	Scientifically-based Research

	When data-driven decision making is used to plan standards-based strategy instruction, increased student achievement will result (Schmoker, 2000).  Focus standards represent a narrowing of the content in order to identify the essential learning for each course/grade level. Research suggests that teaching should be focused on the standards contained in current state norm-referenced or criterion-referenced assessments (Marzano, 1997).  By aligning curriculum, instruction, assessment, and standards, teachers have clear expectations of who is teaching what across all grade levels/subject areas (Jacobs, H.H., 1997).  When students and teachers have clear, shared expectations of student achievement through up-front, clearly focused and aligned standards-based assessments, student achievement increases across all student groups (Wiggins, 1993).  In evaluating the various models, effectiveness in basic skills instruction, cognitive skills, and affective behaviors, the direct instruction model produced the most desirable results in all three areas (Adams & Englemann, 1996).  Models of expository text handling, such as Reciprocal Teaching, are some of the best researched strategies available to teachers (Rosenshine & Meister, 1994).   Co-teaching in a classroom with feedback, modeling, and technical support during the instruction is three times more effective than demonstration, observation, and feedback sessions alone (Carnine, 2003).  Research indicates that process writing is a cognitive approach to writing in which the student sees writing as thinking. The theory suggests writing is a highly complex, goal-directed, recursive activity. When process writing is explicitly taught and faithfully replicated classroom-wide and school wide, studies show increased student achievement in writing (Flower & Hayes, 1981; Flower & Jacobs, 1998).  In direct instruction, the teachers controls the process, structures and paces the learning, ensures continuity, and maintains maximum time on task for students (Brookover, 2000).  Findings from the TIMSS and other researchers show the need for a coherent Math curriculum that allows students to explore topics in depth and have opportunities to master the curriculum using a variety of strategies (Schmide, McKnight, & Raizen, 1997), and that using small groups of students to work on problems and assignments can increase student Math achievement (Davidson, 1985).  To differentiate instruction to the needs of individuals, effective teachers organize students into small, flexible groups based on current needs, regularly adjusting group size and composition based on student progress and objectives (Tomlinson, 1999).  Through scaffolding the novice becomes increasingly aware of the processes required of the task, becoming more independent in using advanced meta-cognitive strategies (Newman, Griffin & Cole, 1989; Vygotzky, 1962).

	Ongoing, High-Quality Professional Development/Implementation Plan

	All administrative staff has participated in AB75 Training.  All teachers will be trained monthly by an ALS Content Coach (ELA, Math, Science, Social Science) in the effective use of research-based instructional strategies, including SDAIE, direct instruction, expository text handling, and process writing strategies to meet the identified needs of all students and, in particular, the EL population. Content Coaches and teachers will collaborate to deepen the systemization of strategy-focused coaching, leading to the creation of a cadre of teachers who will work as peer coaches to model and collaborate on instructional strategy implementation.  Content Coaches will also provide training in the state standards, the development of common standards-based lesson designs, pacing guides, and benchmark assessments.  ALS Accountability Coach will work with the principal & ILT to monitor the implementation of this plan and to ensure the tracking of student achievement through the analysis of assessment data.  The district and Lead Technology Teacher will train teachers in the meaningful integration of technology and data analysis to enhance daily instruction and student achievement.

	Monitoring/Assessment/Evaluation Plan

	Half-day, grade level meetings take place monthly to review student achievement data, including samples of student work, and to monitor the effectiveness of instructional practices.  Half-day department meetings take place monthly to focus on consistent implementation of the standards, effective instructional strategies, and align assessment practices.  ILT meetings take place weekly to focus on consistent implementation of the standards, effective instructional strategies, and align assessment practices. The ILT performs Action Walks to assess consistent implementation of research-based strategies and faithful implementation of the standards in all classrooms. On a rotating basis, all teachers will participate in the Action Walks with the opportunity to later collaborate and provide feedback to departments based on the gathered observational evidence.  Formative and summative assessments will be disaggregated and evaluated by the ILT, grade levels and departments to calibrate student work to California content/performance standards. Data will provide direction for targeted timely interventions and used to inform/revise future instruction. Consistent assessment practices for grading student work are implemented through the development and use of process rubrics that also monitor student progress relative to the standards.  The Accountability Coach will work monthly with the school to provide assistance and support to the school and district to monitor the implementation of this plan. Findings will be provided in a timely manner to school and district administrators and staff.  The Coach will work closely with the principal & ILT to ensure faithful replication of these research-based strategies school wide. The Coach will also work with the ILT to support them in the analysis of student data and review of the school structure and organization.  


Standards-Based Curriculum. Curriculum and instruction is aligned with the California Content Standards and focuses on raising academic achievement by providing a rigorous, standards-based curriculum and effective instruction for all students.  The design includes high expectations for student performance that specify what students should know and be able to do. Student progress toward the standards is monitored, those falling behind are enrolled in coordinated interventions.  FUSD has adopted standards-based curriculum/textbooks in all content areas.  The CSR design will focus on faithful implementation of district-adopted programs, use of pacing guides to monitor alignment, high academic expectations, and meaningfully integrate technology into instruction.  All students at SHS participate in a rigorous, relevant, and coherent standards-based curriculum that supports the achievement of the academic standards and the Expected Schoolwide Learning Results (ESLRs) identified through the WASC Focus on Learning. 

Instruction. Curriculum is delivered through a variety of approaches such as SDAIE techniques, simulations, collaborative groups, Reciprocal Teaching, and teacher directed instruction.  The philosophy of SHS is to maximize inclusion and access for all students. The work of all supplemental and support programs has been to provide the means for a very diverse student body to focus on high academic achievement. The work of the ILT is to ensure all instruction remains focused on achievement of state standards. Through ongoing review of achievement data and discussion of best practices, the ILT plans the professional development activities which enable teachers to refine the alignment of their instructional practices to the standards and ESLRs. Teachers have been working to align curriculum to standards/frameworks, and constantly strive to use the best and most recent practices in research to allow students access to the curriculum.  Focus standards will be used to develop course objectives for each course.  Special education teachers collaborate with mainstream teachers to support inclusion. ELD teachers are part of the English department. Instructional assistants facilitate the inclusion of special education and ELs to the extent possible. The EL program is an integrated support system for students, with five levels of ELD classes, SDAIE content classes, bilingual teachers/instructional aides, additional classes and tutorials. Collaboration between disciplines supports the instructional practices of writing/reading/math across the curriculum, school wide writing sample, testing strategies, SSR, homeroom, five-a-days (10-min warm-ups at the beginning of class to review basic skills), etc. Articulation with colleges and universities takes several forms. SHS has made a concerted effort to articulate with feeder schools through vertical teaming, student tutoring, introduction to teaching classes, and cross-age tutoring at the elementary level. The Fresno City College 2+2+2 articulation program and CSU Unitrack program provide students with opportunities to receive college credit for completing select high school courses.  Classes and tutorials staffed by teachers provide students with the extra support needed to ensure academic success. Content reading classes, math companion classes, and classes to support the CAHSEE curriculum are available to students struggling in math and ELA. Tutorial supports include: regular teacher tutorials, peer tutoring (before and after school), math and writing labs (w/content teachers), and tutoring provided by bilingual instructional assistants. Intervention supports include: add on classes in reading and writing skills, and CAHSEE 8th period and lunch review classes. Summer school allows students to take a class for original credit or to make up classes.  Students may re-take a failed class as an 8th period during second semester. SHS’s plan will provide timely academic support for all identified students in ELA/Math, aligned with individual needs, and progress monitoring of students in the acquisition of specific skills and the content standards.  ALS’s CAHSEE (ELA/Math) intervention programs will be used. 

Assessment.  Various assessments are embedded in the curriculum (e.g., homework, daily assignments, journals, 5-a-days, quizzes, etc.). FUSD has developed benchmark assessments (aligned to standards & CST) for Algebra1.  ALS will work with the ILT and teachers to implement benchmark assessments for all core content areas. The following table shows all assessments, including those to be developed by ALS.  Faculty and departments will continue to meet regularly to assess common assignments that are aligned with standards and analyze assessment data to identify individual student needs and instructional strategies. This will be accomplished through department workdays and grade level meetings in collaboration with the ILT using minimum days, block scheduling preps, supplemental contracts, and sub release days.  
Tabel 6. Assessment Summary
	Summary of Assessments and Frequency

	Contnet Area
	Assessments
	Frequency

	All Core Content Areas
	ALS Benchmark Assessments
	Quarterly 

	
	STAR (CST/CAT6)
	Annually

	
	CAHSEE (ELA & Math)
	Annually in 10th & 11th

	
	Five-a-days
	All classrooms every day

	
	Progress Reports
	6 times per year

	
	Report Cards
	Each semester

	
	Homeroom Diagnostic Data Sheets
	Quarterly

	ELA
	Degrees of Reading Power 
	Pre/post for Reading Improvement Class.

	
	School Wide Writing Sample
	Twice per year

	
	Portfolios
	Continuously updated/maintained for four years.

	Math
	District Algebra I benchmark assessments.
	Quarterly

	ELD
	California English Language Development Test (CELDT)
	Annually

	Other 
	SAT/ACT
	10th –12th  graders

	
	AP test 
	11th & 12th grade based upon course enrollment



FUSD’s Department of Research, Evaluation and Assessment (REA) has developed the Assessment Information System (AIS) an extensive assessment tracking system that reflects the above assessments and allows school administrators and teachers to access data for the entire school, grade levels, classrooms, and individual students.  ALS will provide Data Director software and training to staff.  Data Director will interface with AIS and allow additional manipulation of data to better interpret student/class/grade progress and interventions.  Information about intervention enrollments and pre/post assessment will be entered in Data Director, as well as all the above information.  SHS uses PowerSchool, an internet based program that enables teachers, parents, and students to review student data (i.e., attendance, homework assignments/completions, assessment results, grades, and progress towards graduation) and email teachers.  Students use diagnostic data sheets developed in homeroom to make sure they are on target for graduation and check the accuracy of schedules and credits 

Classroom Management. SHS has a set of rules to govern student behavior.  Rules are clear, fair, and consistently enforced. Classroom management strategies convey high expectations for student learning, use data to inform instruction, implement research-based instructional strategies, and group students appropriately.  Every classroom has a poster that outlines the ESLRs, mission, vision and goals of SHS, and expected code of conduct. Extensive support systems are in place to address the needs of students that may result in disruptive classroom behavior (home room, counseling, SAP, Link Crew, etc.).  Effective classroom management is based upon “1) making wise choices about the most effective instructional strategies, 2) designing classroom curriculum to facilitate student learning, and 3) making effective use of classroom management techniques.” (Marzano, 2003).   These elements of effective classroom management will be addressed through ALS’s coaching model.  Development of course specific instructional strategy binders and focus standards aligned to benchmark assessments will ensure that there are clearly articulated learning goals. Increased teacher competency in analyzing assessment information will expand their ability to be aware of the needs of different types of students.  
Professional Development.  FUSD consistently works to provide standard-based professional development in support of its mission. SHS’s CSR plan identifies actions that are explicitly supported in the district professional development plan.   Teachers will be provided ongoing opportunities for reflection and refinement of effective practices and observe model demonstration classrooms and model lessons.  Research has identified that in order for professional development to impact student achievement, be effective, and sustainable, it needs to be ongoing, comprehensive, intensive and focused on instructional and assessment practices. The professional development design of this plan incorporates the identified needs of students as determined through data analysis and the needs for specific instructional strategies related to their identified academic needs.  ALS has the expertise to train teachers to ensure sustained capacity building through the implementation of a coaching model (Fullan, 2001; Leithwood, 1994; Reeves,2003).  ALS Content Coaches will provide monthly training for each core content area using the coaching model. This model includes expert training, demonstration lessons, co-teaching, and opportunities for collaborative feedback and planning. Content Coaches will facilitate teacher collaboration on standards-based lesson designs, the development of pacing guides to ensure faithful implementation of the content standards and adopted texts, and the implementation of specific research-based instructional strategies in the core content areas. 

Parent Involvement.  Information about school programs and resources is conveyed to parents through bilingual interpreters, a monthly newsletter in multiple languages, a Parent Center, teacher contact through email, and PowerSchool. The English Learner Advisory Committee (ELAC) reviews benchmark assessments and the progress of ELs. The School Site Council (SSSC) creates the SPSA, with input from all stakeholders. The school also invites parents and the community to Back to School Night, Open House, CAHSEE Parent Night, etc.  A Parent Center provides instruction on PowerSchool and translators to discuss concerns/problems regarding the school/student. The Center has computers for parent use. The home school liaisons are bilingual in (Spanish & Hmong) and help the families keep track of grades, attendance, and address other family issues.  The school publishes and distributes The Wildcat Word (student published newspaper) and The Wildcat Way (monthly publication with information regarding events of interest to parents). Regularly scheduled parent meetings/workshops will focus on the implementation of the plan, student achievement, and strategies for parents to assist their child’s learning.  Parent advisory group sessions will equip parents to monitor CSR implementation and review achievement. A wide range of classes are offered to parents through the FUSD Parent Engagement Center (PEC).

School Management.  The CSR plan responds to the root causes of low academic student achievement for all students and significant sub-groups and is aligned with the SPSA. The CSR plan identifies the specific research-based procedures to address the needs of students and addresses the professional development needs of teachers that are directly linked to student achievement. Key to the successful implementation of this plan is the emphasis on accountability, not only through articulating a monitoring process but also identifying and monitoring the attainment of measurable objectives. An ALS Accountability Coach will meet monthly with the ILT to focus on instruction and assessment. Content Coaches will work monthly with all teachers to ensure faithful implementation of the content and performance standard.  The ILT will meet weekly to coordinate implementation, ensure the necessary resources for implementation, and align other school activities with implementation.  As the instructional leader of the school, the principal will actively lead the reform effort. ALS will work with the ILT to help guide 
reform and bring all programs into a coherent plan where each element supports the overall reform effort in a seamless manner.  The SSC, composed of students, parents, teachers, administrators, and classified staff, has discussed and approved the CSR plan and will continue to play a key role.  The ILT, in collaboration with the Accountability Coach, will work monthly to ensure the school implements a continuous improvement process. Benchmark assessments will be aligned to the content standards, and the application of the pacing guides will be monitored for effectiveness and implementation consistency. Benchmark assessments in all core content areas will monitor students’ progress toward mastery of standards.  The Accountability Coach will provide targeted coaching to support administrators in monitoring faithful replication of research-based instructional strategies school wide, analyzing student achievement data, reviewing school structure and organization to support the implementation of the plan, and improving student achievement.  A full time Teacher on Special Assignment will function as the site coordinator for CSR.  They will be a member of the ILT and the primary contact, along with the principal for ALS.
Technology.  Technology and multimedia components are state-of-the-art and classrooms are designed to enhance learning. All classrooms include a learning wall as their focal point. Whiteboards, televisions, VCR’s, overhead projectors, and teaching computer stations are all excellent teaching tools.  Computer labs provide students with the technology support necessary for achievement of the standards and ESLRs. A technology lead teacher provides teacher support and training and coordination of technological resources in the curriculum, Tech Mentors (lead technology teachers in each content area) provide additional support, and a Computer Services Technician provides technical support. Two computer lab assistants offer support to students in computer labs.  Laptop computers will be purchased for all teachers to use for professional development and discussions around student outcomes.  Title I funds will be used to purchase “smart classroom” configurations for all classrooms to enable teachers to effectively integrate technology into their curriculum. The design of the “smart classrooms” includes a ceiling-mounted video/data projector, a teacher station with a media controller, a VCR/DVD/CD player, mounted AV speakers, and installation costs. The smart classrooms vision is to break down the barriers that teachers face currently in regards to classroom technology integration. This will make technology integration easy and prove that technology can impact instruction and learning in positive ways. Through the smart classrooms, teachers will be able to use their laptops to enhance instruction and learning.
Component 3: Professional Development

High Quality & Continuous.  The staff of SHS has been selected for their strengths in the classroom and their willingness to change and adapt to new paradigms.  Because SHS is a very new school, it has a unique staff which was handpicked by the administration. Individuals were chosen for several reasons including their willingness to be team players, willingness to be involved in extracurricular activities, and enthusiasm for students and for teaching. Inherent within this plan is the implementation of a coaching model that identifies an Accountability Coach who will work monthly directly with the ILT, and Content Coaches who will work monthly with teachers in core content areas along with all subjects areas.  Decisions about priorities for professional development activities in this plan are based upon analysis of disaggregated student data and the instructional and assessment needs of teachers as identified through survey data and interviews. The process of reviewing multiple assessment sources will be an ongoing action of the ILT. As professional development will be an integral part of the school schedule, all teachers will have the opportunity to collaborate on instruction and assessment.  There will be an ongoing monitoring of the effectiveness of the professional development, its impact on student achievement, and adjustment of subsequent professional development as appropriate. Teachers will meet as grade level teams and as content area teachers to review benchmark assessment data, curriculum-embedded assessments, and student work to regularly monitor student progress relative to the standards and to evaluate the effectiveness of instructional practice. The professional development plan is built upon the district’s Local Education Agency Plan (LEAP) and the foundation laid through the district’s strategic plan. Professional development days have been designed to make curriculum more accessible. Categorical funds have been used to provide workshop days and substitute release days. Twenty-one staff members have received training at AVID institutes and a number of those individuals teach AVID courses.  AVID training, via summer institutes, will be provided to all teachers throughout the grant period.  Additional training will include:  reading/writing and math across the curriculum (Reading Institute for Academic Performance sponsored by CSU Fresno and the San Joaquin Writing Project), CAT6/CAHSEE skill preparation, special education collaboration and differential instructional strategies, AP summer workshops, Computer Using Educators Conferences, SDAIE, Special Education Transition and Inclusion Workshops, etc.  


Easily Accessible & Cost Effective.  Professional development will be designed to build teacher and site capacity and use professional development and reflection time already in place at the school (e.g., department meetings, ILT meeting, buy back days, minimum days, sub release).  Local resources (e.g., AB 75, district content coordinators, central office TSAs, etc.) will be used to a large degree to support the program.   Teachers will have multiple opportunities to receive training, practice the skills they have been taught, reflect upon their own teaching, and further refine their skills in the classroom with support from coaches and administrators.  Every teacher has the opportunity to go into other teacher's classrooms while members of the ILT substitute in his/her classroom. The principal and ILT serve as the instructional leaders and assume responsibility for creating a collegial and collaborative environment with a focus on strengthening the academic performance of all student. This will be accomplished through: lesson study, practice-based high quality professional development, coaching/mentoring, and co-accountability deepened through collegial expectations.  Site administration will foster the expectation for success by: frequently observing in classrooms, monitoring progress,  working with ALS coaches and lead teachers, working closely with teachers where there is observed incoherence (collaborative improvement planning and co-accountability), facilitating professional development for teachers and follow-up, and providing in-service for teachers new to the site.

Knowledge of Academic Subjects & Effective Instructional Strategies.  Training will encompass a thorough understanding of the Content Standards for all grade levels.  This plan identifies opportunities for the capacity building of teachers and administrators in standards-based instruction. ALS will provide administrators and teachers with ongoing professional support.  Established linkages with CSU Fresno School of Education and Human Development and Fresno Pacific University will be available to teachers to further enhance their professional development through participation in Subject Matter Projects and continuing education opportunities.

Use of Data & Assessment.  ALS and REA will provide training on the use of data to inform instruction in all content areas.  In collaboration with REA, the Program Manger and Technology TSA will provide training in the use of the AIS data base and facilitate peer collaboration in analyzing data as a tool to guide teaching; and in analyzing individual student, class, content area, grade level and site progress.  ALS coaches will work directly with individual teachers in their classrooms to observe, demonstrate/model, and ask probing questions that lead teachers to full implementation of the program, effective use of additional instructional time and assessment information to meet the needs of all students. The principal and ILT serve as the instructional leaders taking equal responsibility for the success of students tests and model co-accountability by observing in classrooms, analyzing records of student progress, monitoring to be sure that every child is learning.  Student assessment will be the starting point for all discussions of instruction during department, grade level, and school wide faculty meetings. As teachers learn to evaluate student work, they also assess the effectiveness of the strategies they have implemented, and correct the course as needed.  Data Director will provide a student intervention database to track and evaluate student growth toward mastery of the standards. Included will be pre- and post assessments and attendance.
Technology.  Technology will play a critical role in understanding and using assessment data and classroom instruction. Teachers will learn to integrate instructional technology with the standards-based curriculum.  Each teacher will have a laptop computer that will be used for instruction, training, and during department meetings to access AIS and Data Director™ to analyze student assessment results.  SHS has wireless Internet connections, so teachers will be able to use their laptops to access student data and on-line training resources available through CTAP and publishers from anywhere on campus.  The Technology Lead Teacher will train teachers to use technology and troubleshoot technology problems.  Teachers have Tech Mentors to answer  technical questions.  Communication has and will continue to improve through the use of technology inservices where staff is made comfortable with programs such as: PowerSchool, PhotoShop, I-movie, web-design, PowerPoint, and innerlinked email for departmental and school wide notification. These services enable staff to remain in touch departmentally and across the curriculum. In addition, extra training allows the staff to teach with unique tools to engage all students. Teachers can share their knowledge of multi media presentation to include all modalities of learning; through each teacher's understanding of these programs, students will  be given more opportunities to express themselves creatively.  During the summer of year 1, teachers will participate in one of six one-week technology courses provided by the Lead Technology Teacher and FUSD Technology Coordinator.  This course will focus on the use of laptops, smart classrooms, data analysis.  Follow-up sessions will be scheduled throughout the school year. In years 2 & 3, four sub release training days will be scheduled as additional follow-up top focus on technology integration strategies.

Improving Instruction for Special Needs Students. Special education and EL teachers will be included in all training.  The comprehensiveness of the CSR plan and its focus on instructional strategies (including SDAIE, Reciprocal Teacher, etc.) will ensure that the needs of ALL students are met and teachers are provided with the tools needed to work effectively with the entire school population. 

High Expectations for All Children.  Training will be designed to reinforce the expectation that all children can achieve and give teachers, administrators and parents the tools they need to support and guide children academically.  SHS will use Content Coaches to incorporate a common, consistent, schoolwide coaching model. They will provide training and ongoing support to implement research-based strategies that will directly address the unique needs of this school and its diverse student population.  The specific research-based strategies of SDAIE, direct instruction, writing process, and expository text handling will support the effective implementation of the content and performance standards and aligned district-adopted materials.  The CSR plan reflects the diversity of the students and identifies the programs and strategies to implement in order to address the California content/performance standards faithfully using district-adopted texts and aligned materials.  SHS has has identified throughout this plan the need to communicate high expectations for student achievement within the school, the parents, and the community.  One way to support high expectations is for the school to address the significance of school attendance in relation to student achievement with the parents. Sessions will be held with parents to focus on attendance and academic student/parent involvement. Standards of expectation for the reading, language arts and math will be clearly communicated with parents during these sessions. Acknowledging the importance of significant parent involvement, SHS will include parents in monitoring and evaluation this plan.  Parents will be provided training through the PEC to help them understand Content Standards and standards-based assessments and interpret their child’s performance relative to these measures.  The Parent Center and Career/Resource Center will provide parents and students with information about college application procedures and opportunities. Parents will also be provided with strategies and tools they can use at home to support their children and referral to adult education classes to improve their own skills.


Intensive, Sustained Over Time.   SHS staff will focus on Content Standards and the ways in which the standards link the goals, assessments, curriculum, and instructional strategies, as described in the state frameworks.  They will learn how to recognize student work that meets the standards and how to design classroom environments that focus student attention on the standards, including showcasing student work that meets standards.  SHS will focus staff development and practice on the framework outlined in Classroom Instruction That Works (Marzano, et al., 2001).   


Input From Teachers.  Teachers have been involved through opportunities for collaboration and the completion of surveys (APS, Focus on Learning, etc.) to provide input to the professional development component of this plan.  Teachers will continuously participate in designing their own professional development.  The design of department and grade level meetings, coaching, and mini workshops will be driven by teacher needs.  The ILT, through direct teacher participation, will continuously solicit teacher feedback regarding satisfaction with professional development and future topics.  


Integration Educational Improvement Plans.  Professional development will be coordinated with other initiatives going on at the school site and within the district.  The design will be coordinated with the central office BASRC training, FUSD’s Blueprint for Academic Success, and the FUSD Educational Task Force Report. District Curriculum Coordinators, Content Experts/Teachers on Special Assignment, and REA Analyst will provide specially designed training sessions and on-site consultation.  In addition to the ongoing on-site training provided through CSR, professional development is also available at the district level.  Training topics are based on teacher needs assessments and include SDAIE strategies, CLAD training, Reciprocal Teaching, a range of literacy strategies, multicultural education, gifted education, specific math topics, science, technology, social studies, art, and music.  

Regularly Evaluated.  The ILT and ALS will use classroom observation tools to document implementation of instructional/assessment strategies and the adopted curriculum.  Ongoing feedback regarding satisfaction with professional development activities will be obtained from teachers using workshop evaluations and focused discussions during grade level meetings.  Changes in professional development will be made based upon classroom observations and teacher feedback.  


Consistent With High Quality Professional Development.  Professional development will focus on raising academic achievement through rigorous standards-based curriculum and effective instruction for all students.  Workshop instructional strategies will follow research-based proven strategies in adult learning and iclude presentation and direct instruction, demonstrations, practice, and small/large group discussion.    Coaches will  model lessons, observe, provide feedback, and engage teachers in thoughtful reflection and analysis of their practice.  The examination of student work is an integral part of CSR.  Teachers will develop a strong network of support, meeting regularly to share experiences and to mentor one another.  ALS training will reflect best practice in professional development.  The delivery of information during workshops will be based on sound research (Bennet, et. al., 1987) and include presentation of theory and research, demonstration of the instructional strategy/technique, initial practice, and immediate feedback.

 Component 11 – Strategies That Improve Academic Achievement

SHS implements structures and systems that are designed to increase Rigor, Relevance, and Relationships.  The school is broken into smaller learning communities to create a more personalized learning environment.  Students are assigned to one of three “universities” that house attendance and counseling staff, and a vice-principal.  Students remain in the same “university” for all four years.   Homeroom provides a personalized learning environment for all students; students stay with the same homeroom teacher for four year.  Homeroom meets bi-monthly for 30 minutes.  The rotating block schedule is designed to increase personalization and in-depth instruction time. The Accountability Coach will work with the ILT to identify observable evidence in classrooms to ensure faithful replication of the selected research-based strategies. The Accountability Coach will train and support them in the analysis of student achievement data, the school structure, and school organization in order to improve student achievement. The Accountability Coach will also work with the administration to ensure that the master schedule reflects the schoolwide focus on improving student achievement through the wise use of uninterrupted time for classroom instruction and additional time for students who require intervention support.  SHS developed this CSR plan to focus on improving student achievement and articulate high standards of expectations for teachers and students, while working in environments that are safe and conducive to learning, and involving parents and the community. The school’s needs for consistent implementation of the California content and performance standards, the analysis of data to inform daily instructional practice, monitoring of student achievement, increased opportunities for teacher collaboration in planning, and evaluating are articulated in the plan. SHS has constructed a CSR plan that addresses the schools needs, mission, and the diversity of its population. This model has been followed by schools with a similar student population in LA Unified, Garden Grove, and Stockton.  Working with ALS, these schools have seen improvement in API/AYP and have increased the percentage of all subgroups scoring proficient and above on the CST (specific examples are Eagle Rock and Sylmar in LAUSD and Franklin High School in Stockton).  

SECTION II – SUPPORT FOR REFORM (components 5, 6, 7, 8, 10)

Component 5:  Support Within The School 


Support From Faculty, Administration, and Staff.  Classified staff were kept informed and provided input into the plan at their monthly meetings.  At the SSC & ELAC meetings, parents and community members were informed and consulted about the plan by the ILT.   In addition to SSC and ELAC input, special focus groups have been facilitated with parents to get input regarding the plan.  The extensive staff and parent involvement at every stage in the planning process has paid off in enthusiastic support for the CSR plan.   Every teacher and administrator on site had ongoing opportunities for input, in which a variety of options were considered.   Staff and parents agree that the overarching goal is that every student will meet grade level standards each year and graduate with the skills required for post secondary education and/or work.  Staff and parents have identified the barriers standing in the way of student achievement and the following goals to overcome the barriers:  1) Identify focus standards for each content area/course and assess student progress continuously. 2) Provide programs and strategies that address the needs of identified subgroups including at-risk students and English Learners. 3) Provide time for professional collaboration and appropriate focused professional development. 4) Provide education workshops that involve parents as active partners in the education of their children.    All stakeholders have reviewed the plan and see it as being clearly articulated with the school’s needs and mission.  
Component 6:  Support For Teachers And Principals 


Shared Leadership.  All members of the school staff have been involved in the development of the CSR plan and will continue to be stakeholders in its implementation, monitoring and success.  The primary vehicle for accomplishing this will be the ILT, which will review program implementation and student assessment weeklys.  Following ILT meetings, lead teachers meet with departments to share information and continue discussions started in ILT.  Information from department meetings is brought back to the ILT  insuring a continuous feedback loop. Department and faculty meetings will directly involve all teachers in the decision making and monitoring process; they will discuss student progress, effectiveness of interventions, and satisfaction with professional development.  


Teamwork .  All members of the staff, parents, and community agencies will be partners in this reform effort and support each other in reaching the school’s goals.  The coaching model will facilitate collegial support and teachers will learn from observing each other, sharing experiences and insights, and collaborating during the lesson study process. Title I is used to provide teachers with release time for collegial support groups and to observe and learn from exemplary teachers.  These opportunities also celebrate the accomplishments of the exemplary teachers being observed and give them recognition. School accomplishments are celebrated through a variety of assembly and parent/community events that acknowledge the accomplishments of teachers, parents, community and students.  Through joint planning and decision-making, the school has created a culture of true involvement and participation at all levels and from all stakeholders.  The school culture encourages clear communication (consistently presenting what is negotiable, what are site decisions that staff can participate in, and what is policy from the funding sources and not negotiable, etc.).  All staff and stakeholders are encouraged to participate in the decision making process and provide suggestions for change/improvement.  The administration expresses understanding for staff frustrations and is consistently there to support them. 

LEA Support.  A TSA assigned to the Office of State and Federal Programs (OSFP) will provide ongoing support to the site and serve as the linkage with all district resources.   OSFP, Curriculum and Instruction and REA provide continuous support.  Support is also provided through the Peer Assistance Review team and administrative coaches funded through AB 75. The following chart identifies the needs, support strategies, and specific facilitators of professional development.

	Need
	Support Strategies
	Technical Assistance

	Implementation of content standards
	Train teachers to develop and use pacing guides, standards-based lesson designs
	ALS Content Coach 

	Opportunities for collaboration
	Regularly scheduled monthly grade level/department meetings
	LEA, ILT,ALS Content Coaches

	Research-based instructional strategies
	Train teachers in specific strategies including SDAIE, direct instruction, process writing, expository text handling
	LEA, ALS Content Coaches

	Timely, effective interventions
	Teachers implement district-adopted programs
	LEA, ILT

	Ongoing support
	Implement coaching model with teachers and administration
	ALS Accountability & Content Coaches, other External Providers

	Assessment data
	Train ILT to analyze assessment data, and teachers to analyze student achievement data and  work
	LEA, ALS Accountability Coach, ILT, Program Specialists

	Family/community engagement 
	Ongoing interactions related to high expectations - student achievement, attendance, content standards
	LEA, ILT, Teachers, Parent Center, PEC, SSC, ELAC, Boosters, Adult School, Community Resources

	Align school and district actions
	Increase communication between school and district staff to focus on improving student achievement
	LEA, ALS Accountability Coach, BASRC, ILT


Component 7:  Parental And Community Involvement 

SHS has several active parent groups: Boosters, SSC, ELAC, AVID Parents, and a Parent Center staffed by the Title I Counselor and two bilingual (Spanish & Hmong) liaisons. The FUSD Adult School offers evening ESL classes on campus.  Home liaisons are a link between non-English speaking parents, school and community services. Parent Center provides coordination of parent volunteers, PowerSchool training in all languages, annual parent field trip to CSUF, college nights, and graduation requirement sessions for parents.  The School Messenger automated phone call system is another way to inform parents of important dates or provide other information.  Information about the FUSD Parent Engagement Center (PEC) is distributed through the Parent Center.  SHS will seek to expand these activities to increase the frequency and focus of these parent/student interaction events on increasing student achievement.   Title I and other school and district resources will work together to support this school wide reform plan.  Parent and community involvement will be a critical part of the school wide reform effort.  Parents are expected to play an active role.  Specific expectations include: monitoring child's progress and exchanging information with the teacher, checking on class assignments, providing a quiet study place, taking to their child about post secondary goals, and supporting students who are behind doing extra work after school, on weekends, and during summer school.  SHS recognizes the need to more actively involve all parents and has planned extensive training to equip them to participate in school decision-making, and their child's education.  Extensive training will help parents and community members to understand the use of performance standards and assessment to improve student achievement. Meetings will be scheduled in which parents sit down with staff to examine student data and student work and set goals for the school.  Parent and community advisory group sessions will focus on monitoring the implementation of CSR and reviewing improvements in student achievement.  Parent meetings, SSC, ELAC and Boosters provide regular opportunities for parents to give input on the educational program.  All communication is provided in multiple languages. SHS is very involved in working to support the students and families within the community and to engage in partnership with community agencies and organizations. There are strong linkages with Fresno Police Department (to maintain a safe school environment), Fresno City College (2+2+2 articulation & college nights), CSU Fresno (Unitrack credit, campus tours, & college nights), U.C. San Francisco School of Medicine (Doctor’s Academy), County Office of Education (AVID, student leadership, ROP, & Breaking Down the Walls), Link Crew, Workforce Investment Board (Career/Resource Center & student employment), Adult School, etc.  SHS will establish a community advisory group to facilitate direct involvement by community organizations/business relating to the CSR plan.

Building Capacity For Involvement. SHS has planned regularly scheduled training workshops to equip parents and community members to understand the standards and the examination of data and student work, to equip them to make decisions about goals and objectives and the plan for the school.  They will feel more knowledgeable about participating in school decision-making as well as helping improve their child's achievement. SHS staff will involve parents in governance and active involvement in their children’s education.  Parents are involved in governance through participation in the SSC.  

Involvement In Instructional Program.  Parent participation in the instructional program is enhanced through the volunteer recruitment activities of the Parent Center. Parents are asked to complete a survey indicating ways in which they could help at school, provided with training workshops, and then put on a list that certificated and office staff will be able select from.  The list includes areas of interest and training, hours of availability, and contact information.  The plan will increase school staff, parent, and community ability to drive the school reform effort.  This CSR plan ensures continuity by building on broad buy-in from all stakeholders.  In the event of personnel change, the following structures and processes are in place: the coaching model; focused collaboration; opportunities for co-teaching that extend from external expert-teacher to teacher-teacher (on-site) experts; regularly scheduled grade level and department meetings focused on data analysis; professional development; decisions based on achievement data; and schoolwide focus on standards, standards-based lessons, and pacing guides. None of these structures are dependent on any individual teacher or administrator, which helps to ensure sustainability. With the strengthening of school/parent/community relationships, a momentum has been created for this reform.  Empowering all stakeholders as change agents; and giving them the tools to do so, will ensure continuity of the plan even when changes in staff and leadership occur.  Support for continuity will also be provided through the guidance of the external technical assistance provider and the LEA (through OSFP, Curriculum & Instruction, and High School Assistant Superintendent).  

Component 8:  External Technical Support And Assistance

On Site Support. Technical assistance will be provided in the form of support to the ILT, Site Coordinator, Lead Teachers, and the entire staff over the three years of the grant. SHS will contract with ALS to provide ongoing on-campus support for implementation and build staff capacity to sustain the initiative.   ALS has a proven history of success in working with II/USP & CSR schools both to develop their plans for improvement based on the analysis of data and to monitor the implementation of the plans.  ALS will provide 50 days of on site technical assistance and guidance in year one, 78 days in year 2, and 78 days in year 3. Funds are allocated in the CSR budget to cover this cost at the rate of $2,000 per day.  Funds have also been budgeted to cover cost for ALS materials, CHSEE ELA/Math prep classes, benchmark assessments/processing and Data Director ($135,000), Additional technical assistance will be provided by the California Technology Assistance Project (CTAP).  FUSD has entered into a District-Wide Achievement Partnership with the Bay Area School Reform Collaborative (BASRC) – a three year program in which BASRC will work with district/site leadership to increase knowledge and skills in order to build capacity to lead reform, improve student achievement, and narrow the achievement gap.   The ALS Accountability Coach will work closely with school and district staff and other providers (including BASRC) to ensure tight alignment with standards-based implementation, LEA and district required monitoring and evaluation processes and the CSR plan as approved by the CDE.  The ALS will:  work closely with the ILT to ensure SHS is implementing the targeted action steps based on the initial needs analysis; provide faculty with an overview of the visitation/observation/monitoring process; meet with principal and administrators to conduct classroom visitations and interviews to assess progress, determine alignment of actions with the CSR plan and advise on correctives to maintain progress; meet with the ILT to assess student achievement data in order to determine the effectiveness of school strategies and to make strategic plans for increased student achievement; maintain communication relative to benchmark timelines and use of student achievement data to drive instructional decisions; and participate in the final ALS evaluation report, LEA End-of-Year report for each of the three years and support the CDE evaluation requirements as a representative of ALS.  Attached is the Memorandum of Understanding detailing the services to be provided by ALS.   SHS will commit $230,000 each year of the CSR grant to ALS. 

Qualifications. ALS has a long history of successful partnerships with schools/districts. ALS provides comprehensive and specific support in all aspects of K-12 curriculum, instruction, assessment, evaluation and human resource development.  They have the resources to help SHS successfully implement its CSR plan, including three offices and more than 70 full-time employees in California.   ALS is a state approved service provider for AB75 (Modules 1, 2, & 3) and a state approved provider for School Assistance Intervention Team training. ALS is a CSR external partner for over 50 schools, and a Supplemental Services Provider of intervention programs under Title I.  ALS is a full partner and the only provider used by Garden Gove USD which has seen great gains in closing the achievement gap and was the 2004-05 recipient of the Broad Award for Urban Districts.  ALS is also a long term partner with Coliseum Elementary School, an LAUSD school that had the greatest API gain (+114) in the state in 2003.  Out of 115 schools that contracted with ALS during the 2002-03, all but one met their API Growth Target.
Component 10:  Coordination Of Resources


FUSD staff has worked with SHS in their selection of the reform design and the development of this application.  The district will provides support to SHS through each step in their reform process over the next three years and beyond.  District CSR funds will be used to hire staff to coordinate training and ongoing support for the reform effort, in coordination with current CSR, II/USP, and HP school grants. 

Resource Coordination.   The entire school budget will combine with CSR funds to support this school wide reform.  CSR, along with other categorical funds, will be allocated to provide for the logistics of this reform. A change in funding is required to support the increase in professional development for teachers in all content areas; to increase release time for Action Walks and collaborative meetings; provide supplemental pay for extended learning; facilitate articulation among feeder schools; increase parent support/services; increase capacity to build community relationships; increase technology to enhance instruction; and provide intervention materials/resources.  Annual leveraged funds include: Title I ($1 million)), LEP ($377,000), 10th Grade Counseling ($21,600), California Partnership Academy ($85,000), Workforce Investment Act ($250,000), and Title II, $300,000.  Leveraged funds will pay the cost of a Program Manager, Technology Lead Teacher, Tech Mentors, substitute release days, supplemental contracts for interventions, tuition for training, intervention programs, tutors, smart classroom configurations, counseling, student support programs, parent involvement/education, professional development, etc.  SHS will submit budgets for all site funding that have to be approved by the SSC and district. The Assistant Superintendent will work with the school to maximize coordination of expenditures.   
	Timeline
	Date

	Year 1, March 2005 – Sept. 2005 
	

	Continue departmental discussions of Classroom Instruction That Works (minimum days)
	3/05

	Accountability Coach (2 days), Data Collection, Implementation Review, ILT Meeting, Test Prep.  Strategy Coaches (2 days), Intro.to CSR, Data Analysis, Strategic Atten., Test Prep
	3/05

	Grade level/department meetings: analyze data
	Monthly

	Iimplementation review and meeting w/ILT (2 days).  Strategic Attention, Test Prep (1 day)
	4/05

	Begin 2nd  annual cross curricular team for RIAP 
	4/05

	ALS implementation review (1 day).  Strategy (1 day) Standards-Based Lesson Design, Roll out Curriculum Guides
	5/4-6

	Identify CSR Coordinator (teacher on special assignment)
	6/05 

	Accountability (1 day): Preparation for Year 2
	6/05

	Technology seminar (30-40 teachers 30 hrs.) 
	6/6-23

	Week long AVID Institute 1st session (15 teachers) (per diem)
	7/18-22

	Technology training (30 hrs. for 30-40 teachers) (2nd session)
	7/6-21

	Week long AVID Institute 2nd session (15 teachers) 
	8/1-5

	ALS Seminar: Standards-Based Lesson Design, Roll out Benchmarks, Data Director trng.
	8/15-17

	Monthly AVID training (6-10 teachers/session through May 2006).
	8/05

	Technology/instructional strategies by department (sub release time)
	8/05- 5/06

	Implementation review (2 days).  Strategies (1 day)Data Analysis, Expository Text Handling
	9/05

	Year 2, October 2005 – September 2006
	

	Hire CSR Coordinator (teacher on special assignment)
	10/05

	Grade level/department meetings: analyze data
	Monthly

	Family and community involvement: (literacy nights, conf, meetings)
	10/05+ 

	ALS Implementation Review & District Meeting (2 days). Strategies (2 days) Data/Student Work Analysis, Expository Text, Handling Demos.
	10/05

	Implementation Review/ ILT Mtg. (2 days). Strategies (2 days) Expository Text Handling 
	11/05

	Complete RIAP follow-up training. 
	12/05

	Accountability (1 day), Implementation Review. Strategy (1 day), Expository Text Handling, Test Prep
	12/05

	Accountability (2 days), Implementation Review, ILT Mtg., District Meeting.  Strategy (2 days) SDAIE, Data/Student Work Analysis, Strategic Attention
	1/06

	Accountability (1 day) Implementation Review,  Strategies (2 days)SDAIE Demos, Test Prep, Strategic Attention
	2/06

	Accountability (2 days): Implementation Review w/ILT,  Strategies (2 days, core + electives), SDAIE In-Class, Strategic Attention
	3/06

	Begin 3rd  annual cross curricular team for RIAP
	4/06


	Accountability (1 day) Implementation Review, Strategies (1 day) Test Prep, Strategic Attn. 
	4/06


	Accountability (2 days): Implementation Review w/ILT. Strategies (2 days) Rubrics 
	5/06

	Complete monthly AVID follow-up training. (sub release time).
	5/06

	Year 3, Oct. 2006 – Sept 2007
	

	Grade level/department meetings: analyze data
	Monthly

	Four release days per year for all teachers for technology training follow up 
	Monthly

	Continued ALS accountability model and strategic coaching.
	Monthly

	Family and community involvement: (literacy nights, conf, meetings)
	--


SECTION III – USING DATA TO GUIDE REFORM (components 4 & 9)

Component 4: Measurable Goals and Benchmarks

	
OBJECTIVES FOR SUNNYSIDE STUDENTS

	By 05-06 and 06-07 school years, SHS will have met all of its AYP targets. 

	By the end of each school year, the school-wide and significant subgroup targets as defined by the API will have been met. An annual API growth of 7% is projected.

	Students proficient/above on the ELA/ Math CST will improve every year by 5%.

	% of 10th graders passing the CAHSEE will increase by 10% each year.

	 % of students redesignated from EL to FEP will  exceed 6% annually.   

	The dropout rate will be deceased by 20% per year until it reaches the state average.

	 Increase by 10% each year, the number of 9th graders successfully completing Algebra 1.

	In 05-06, the number in ELA interventions will increase by 300, from 540 to 840; and the number in Math interventions will increase by 150, from 390 to 540.  

	Reduce number of student suspensions by 8% each year.

	Increase student attendance by 1% each year.

	Increase the students who report positive connections to school
 by 5% annually.


Assessment Measures. In order to evaluate the efficacy of the program, SHS will analyze and interpret STAR testing results, CELDT, California Healthy Kids Survey; teacher input, student assessment data shown in Table 6, and other information entered into Data Director (e.g., attendance, grades, suspensions, participation in intervention programs, intervention pre/post assessments, etc.).  The web-based data management program, Data Director, will be used for effective and timely data collection/review. REA provides comprehensive student achievement data to schools, and training in interpreting student data reports. In addition, SHS teachers and administrators have been and will continue to be trained to use ongoing assessment of performance standards to measure student growth and inform instruction.  
	Implementation Benchmarks

	Beginning in 3/05 the ILT will work with the Accountability Coach monthly to monitor implementation by observing classroom instruction and assessment practices through Action Walks, and will analyze achievement data to monitor student progress.  This process will continue through 2007.  

	Starting 3/05 and continuing through 2007, focused, monthly grade level meetings will be scheduled.

	By3/05 all administrative staff will have completed AB75 training.

	By 6/05, an evaluation of the initial phase of CSR (data review, effectiveness of external assistance/support, etc) will be completed in order to update and improve the CSR plan for phase two.

	By 6/05, parent/community survey will be evaluated to measure effectiveness of relationship building.

	By 8/05, there will be scheduled trainings monthly for all teachers on the use of Data Director.  

	By 9/05, Content Coaches will work with teachers in core content areas on process writing/expository text handling. By 5/06, teachers will have completed initial training; ongoing support will continue through 2007.

	By 9/05, Action Walks will commence to evaluate implementation of process writing and the handling of expository text handling.  These evaluations will occur monthly through 2007 and will involve all teachers

	By 12/05, all teachers will be adequately trained in SDAIE strategies by district personnel/ALS.

	By 12/05, teachers will have completed monthly training; support will be ongoing through 2007.

	By 5/06 complete AVID and technology training for all teachers.


Component 9:  Annual Evaluation

Comprehensive Evaluation.  SHS will monitor student achievement and implementation CSR plan.  All student assessment data will be addressed in this evaluation.  Data collection will track other indicators, such as redesignation of ELs, attendance, mobility, suspensions, and graduation.  SHS commits to gather and analyze relevant data on the implementation of the plan and student achievement.  Data analysis will be used on a regular basis by grade level teams, departments, administration, and the district to identify the needs of students and inform program practices, including intervention and enrichment.  Throughout the year, the ILT, with the support of the Accountability Coach, will monitor the effective implementation of this plan. The reports of the findings will be shared with the faculty, district, parents, and community. The end of the year report will specifically assess the effectiveness of professional development, the utilization of coaches, the alignment of curriculum, instruction to and assessment of the content and performance standards, the success of specific classroom management strategies, a review of school management, and a review of parent participation.  The results of these evaluations will serve as a basis for revision and improvement of the CSR plan for each subsequent year.  The revision of the plan will be performed by the school administration, ILT, and SSC at the end of the school year, with input sought from all stakeholders.  
	Type of Evaluation
	Data Collection

	Benchmarks (All content areas)
	Quarterly

	CAT6/STAR
	Summer

	CELDT
	Spring

	Schoolwide Writing Assessment (Departmental Evaluation of Rubrics/Student Performance)
	Monthly

	Teacher Needs Assessments (Grade Level and Content Area Collaborative Meetings)
	Monthly

	Administration Assessment (Standards Implementation, Classroom Observation)
	Weekly

	Action Walks
	Spring

	Attendance
	Monthly

	Parent Surveys
	Spring



Collaboration Between District/School in Developing/Implementing Program Evaluation.  REA will work closely with SHS to provide timely and comprehensive state and district student achievement.  REA will also provide training for site personnel in reading and interpreting district data reports.  The district will support the school in assessing student achievement and in evaluating the effectiveness of program implementation.  District instructional, professional development and evaluation staff will support the school at every stage of the reform effort, including evaluation. 
 
� Based on California Healthy Kids Survey.
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